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The number of U.S. students who study abroad has been rising for the past 60 
years (Institute of International Education [IIE], 2010). Since the 2017/2018 academic 
year, U.S. college study abroad rose 2.7% over the 2016/17 academic year with 
approximately 341,751 students participating in a study abroad program (IIE, 2020e). 
One in 10 undergraduate students participates in a study abroad program before 
graduation (IIE, 2020e). 
Perceptions U.S. students have of other countries impact their choice of a host 
country. However, the actual reasons a student deems important might be equally valid 
for locations they might not have considered in the selection process. By examining 
perceptions and reasons U.S. students use to choose their study abroad host country, this 
study showed the selection of a host country was about more than academics. A student’s 
actual experience (whether positive or negative) in a host country was very likely 
different from how the student initially envisioned the experience (Beech, 2015).  
The purpose of this case study was to investigate U.S. college students’ choice of 
study abroad host country. Data were gathered through interviews with nine students who 
had studied abroad while earning academic credit and attended an accredited institution 
located in the Midwest region of the United States. Participants attended both public and 





My findings showed considerable differences among U.S. students compared to 
the reasons the current literature stated were used by students from developing non-
English speaking countries. The findings in my research indicated U.S. students wanted 
to explore another country’s culture. Some participants listed it as a reason why they 
chose their host country, many talked about how being more educated about a country 
would be influential to their decision, and several wanted the ability to be able to travel 
and explore their host country and neighboring countries while abroad.  
A commonality amongst several of the participants throughout the interviews was 
a lack of and/or need of more education about the destination. This topic could be of 
greater use if replicated in future research on a larger scale. Although this research was 
limited due to the restricted case, it is a beginning to gaining an understanding of our own 
students so as to better advise and better educate U.S. students who choose to study 
abroad. 
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The purpose of this dissertation was to investigate U.S. college students’ choice of 
a study abroad host country. Students from other countries attending U.S. institutions are 
only part of the internationalization of higher education in the United States (Altbach, 
2004; Eder, Smith, & Pitts, 2010; Institute of International Education [IIE], 2010; Lee, 
2008; Rounsaville, 2014). Another part of internationalization lies in examining domestic 
(U.S.) students who participate in study abroad (Liu, 2014; Rounsaville, 2014; Salisbury, 
Umbach, & Paulsen, 2009). Although the United States plays an important role in 
international education as the top receiving country for international students, the United 
States is also becoming important as a sender nation with American students increasingly 
pursuing education abroad (IIE, 2011). 
The perceptions U.S. students have of other countries impact their choice of a 
host country although the actual reasons a student deems important might be equally 
valid for locations they might not have considered in the selection process. By examining 
perceptions and reasons U.S. students use to choose their study abroad host country, this 
study showed the selection of a host country was about more than academics. A student’s 
actual experience (whether positive or negative) in a host country was very likely to be 
different from how the student initially envisioned the experience (Beech, 2015).  
Why was it important to research the reasons and perceptions U.S. college 
students used when choosing a host country for their study abroad program? Previous 
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studies in the field of higher education abroad primarily focused on reasons that 
influenced students from developing countries to study in more developed countries. 
These studies primarily focused on non-English speaking students coming to English 
speaking countries or they discussed why students chose to study in one specific country 
from the perspective of the host country. Few studies had been conducted to understand 
potential factors and perceptions of students from a developed, Anglophone country and 
how they chose their study abroad destination (Smith, 2016). Collecting this data from 
students in their home country after they returned from their study abroad program was 
unique compared to most studies that collected similar data from students while they 
resided in the host country (Chen, 2007; Counsell, 2011; Shanka, Quintal, & Taylor, 
2006). This perspective was unique because it started in the home country, not the host 
country, for data collection. 
This dissertation did not discuss students who came into the United States for 
higher education study from other countries (Altbach, 2004; Eder et al., 2010; Lee, 2008; 
McGill, 2013; Rounsaville, 2014); nor did it discuss the reasons why U.S. students chose 
to study abroad (Badstubner & Ecke, 2009; Bandyopadhyay & Bandyopadhyay, 2015; 
Deviney, Vrba, Mills, & Ball, 2014; Goldstein & Kim, 2006; Salisbury, Paulsen, & 
Pascarella, 2010; Salisbury et al., 2009; Savicki, 2011; Stroud, 2010). It was important to 
distinguish the topic of this dissertation from other studies that might sound similar but 
were in fact a different topic. The topic of reasons U.S. students used to study abroad 
have been well researched.  
The number of U.S. students who study abroad has been rising for the past 60 
years (IIE, 2010). Since the 2017/2018 academic year, U.S. college study abroad rose 
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2.7% over the 2016/17 academic year with approximately 341,751 students participating 
in a study abroad program (IIE, 2020e). One in 10 undergraduate students participated in 
a study abroad program before graduation (IIE, 2020e).  
With the number of U.S. students who chose to study abroad increasing each year 
(see Figure 1), so did the choices students had on where they could study. Between 1955 
and 1966, the number of countries in which U.S. students studied rose from 49 in 1955 to 
82 in 1966 (IIE, 2010). However, in more recent years, the range of countries in which 
U.S. students studied abroad between 1994 and 2014 ranged from 127 at the lowest in 
1994 to 217 at the highest in 2008 (IIE, 2015). There was a natural break in the data 
between 1982 and 1994 when data were not collected. In the most recent academic year 
of 2017-2018, U.S. students studied in 184 different countries (IIE, 2020a). Once 
students participated in their study abroad experience, they often found their perceptions 
of a region were challenged because they focused on their own heritages/traditions versus 
addressing the region’s authentic lifestyle (Beech, 2015).    
 
 
Figure 1. Percent of change of United States study abroad students (IIE, 2020a).  
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U.S. students study abroad to gain global experience, expand their cultural 
knowledge, develop language skills, and continue their education (IIE, 2010; National 
Association of Foreign Student Advisors [NAFSA], 2016). Assuming most students who 
participated in a study abroad program went to a region/country with which they were 
comfortable/semi-familiar, the question of why they chose to study in that location over 
another available location with possibly similar comfort levels could be asked. This topic 
is important to U.S. higher education institutions, U.S. higher education study abroad 
offices, U.S. students attending a university or college with intentions to study abroad, 
and host countries available for U.S. students to choose from for their program.  Student 
Affairs personnel in the United States should also be interested in this topic as it has the 
potential to open doors to discussing different global issues on campus and could help 
raise awareness about world issues that influence U.S. students through politics, sports, 
academic curriculum, and social media.  
Many articles have been written about the reasons university students should 
participate in a study abroad program as well as several articles written about the benefits 
students gain as a result of a study abroad experience (Badstubner & Ecke, 2009; 
Deviney et al., 2014; Pope, Sanchez, Lehnert, & Schmid, 2014). Often, the literature also 
listed reasons why students from other countries chose to study in the United States (Eder 
et al., 2010; Lee, 2008; McGill, 2013; Rounsaville, 2014). However, when it came to 
research regarding the reasons U.S. students decided to study abroad in a specific country 
or region, little published research was found (Smith, 2016). Smith (2016) also stated few 
articles even brought up the idea of U.S. students choosing a study abroad destination and 
their perceptions of the countries they are presented with as options.  
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 Exploring the reasons and perceptions of U.S. students’ host country choice for 
their study abroad program provided insight into the process U.S. students used to decide 
on a host country. It was necessary for this process to know what U.S. students deemed 
important (including their world perceptions) when choosing a host country. This 
knowledge might also shed light on why some regions of the world are more popular 
with U.S. students than others, how the popularity of some regions might have changed 
over time (IIE, 2010), and how utilizing different marketing strategies when introducing 
students to “non-traditional” or non-Western European options for their host country 
might make a difference in how students considered their options. Students often selected 
a country to study abroad with an understanding of what they thought they would find 
when they arrived (Beech, 2015). This information could be valuable for expanding 
goals, diversifying study abroad opportunities on the national and institutional level, 
creating U.S. citizens who are more globally informed, increasing foreign language skills, 
gaining professional development skills, and participating in the world in a more 
interconnected globally aware world (IIE, 2011). Mobility is expanding with more 
countries evolving as destinations for students to study and several countries in the Asia-
Pacific region have increased their efforts to attract more students (Bhandari & 
Blumenthal, 2009).  
Students often have preconceived notions of what a particular region or country 
would be like without having informed knowledge of the region or country. By 
examining U.S. students’ perceptions along with the reasons students use to make their 
decision, a better understanding of these assumed preconceived beliefs and how we could 
use this information to display all options to students could be discovered. U.S. students 
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might not be considering certain places they deemed to be unconventional. They might 
not be basing their choices of host country on factual information presented to them. U.S. 
students might utilize other peoples’ opinions or the media, both of which could skew a 
student’s decision as the information presented might or might not be factual. These 
opinions might be blanket statements that only pertained to a portion of a region or 
country and often overshadowed the many great experiences each host country had to 
offer students.  
Sometimes, a student might need a little more encouragement than others. For 
instance, it is easy to make a quick judgement about students’ situations based on their 
socioeconomic status, race, ethnicity, or other classifications (Yarabinec, Jackson, van 
Cleve, Flores, & Reining, 2009). Administrators in higher education and student affairs 
need to understand that the option to study abroad might not be available in every 
students’ family (Murray Brux & Fry, 2010). Sensitivity and support are required (Simon 
& Ainsworth, 2012; Yarabinec et al., 2009). It is often too easy for students to just walk 
away from a study abroad opportunity because they were discouraged by others (Murray 
Brux & Fry, 2010). With this in mind, it is also important to be honest with our students 
about not only the variety of options they have for studying abroad but also things they 
might experience while they are in a host country. If more under-represented students got 
more support and encouragement from peer mentors, more of these students might study 
abroad since the vast majority of students who study abroad are White (Yarabinec et al., 
2009). Peer mentors might also be a resource for encouraging students to consider host 




Description of This Study 
This study consisted of data collection of individual interviews designed with 
questions intended to elicit responses on a particular topic (choice of a host country) from 
U.S. students who had studied abroad (Gubrium & Holstein, 2002). In this study, the 
individual interview design used a semi-structured two-tiered format. Semi-structured 
interviews were used so further probing could be explored during the interview if deemed 
necessary to gain additional information from the participant about their experience as it 
pertained to the original question.  
The interviewing included questions that asked the participants:  
• which regions of the world they were comfortable or not comfortable 
traveling to for their study abroad program (as defined by the IIE [2010]), 
where they actually went for their program, and which reasons they included 
in their decision-making process and how they were weighted (i.e., how 
important the reason was perceived to be).  
• how the reasons they had already listed would or would not change if they 
chose to go to an area they had not previously disclosed as comfortable, if 
they would be weighted differently with regard to importance, and why they 
had not thought about traveling to one of those other areas for their first 
program in which they already participated.  
Purpose of This Study 
The purpose of this study was to gain an understanding of why U.S. students 
chose to study abroad in a particular location and what reasons they used to choose that 
location. In addition, this study examined how students’ perceptions influenced their 
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choice of host country. If everyone perceived reality through a socially constructed lens, 
then effectiveness for one person might have different, innate characteristics and 
reasoning than another person. Most of the focus in the existing literature surrounded the 
reasons students chose one host country over another for their study abroad program, 
mainly focusing on students from developing (IIE, 2010) and non-English speaking 
countries (Bhandari & Blumenthal, 2009). Little research has been conducted discussing 
the perceptions and factors U.S. students use when choosing their host country for their 
study abroad program (Smith, 2016).  
Research Questions 
Q1 How does U.S. students’ reasoning contribute to the choice of a host 
country for their study abroad program? 
 
Q2 Upon re-examination of U.S. student’s reasons for choosing a study 
abroad host country, how do they perceive the effectiveness of their 
choice? 
 
Definitions of Terms 
The following terms were used in this study. Definitions are provided below for 
clarity and consistency of understanding. 
American students. Students who are legal citizens of the United States of America.  
Home country. For the purposes of this study, the United States of America in which an 
American student is currently enrolled studying toward an academic degree.  
Host country. The country in which a student studied abroad for the purposes of earning 
academic credit toward a degree, over any length of time, at their home 
institution. 
Student mobility. An individual who has physically crossed an international border with 
intent to participate in educational actions in a destination country where the 
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destination country is different from their country of origin (United Nations 
Educational, Scientific and Cultural Organization [UNESCO], 2014b). 
Study abroad. U.S. students who are earning credit toward part of their college degree in 
a country that is not the United States of America (IIE, 2011). 
Summary 
 In this research, I investigated U.S. college students’ choice of a study abroad host 
country. Numerous articles have been published examining reasons why U.S. students 
chose to study abroad (Badstubner & Ecke, 2009; Bandyopadhyay & Bandyopadhyay, 
2015; Deviney et al., 2014; Salisbury et al., 2010; Savicki, 2011; Stroud, 2010) and about 
students who came into the United States for higher education (Altbach, 2004; Eder et al., 
2010; Lee, 2008; McGill, 2013; Rounsaville, 2014). Most studies focused on non-English 
speaking countries (Bhandari & Blumenthal, 2009). My findings provided a better 
understanding of how U.S. students chose their study abroad host country and the 
perceptions of why they chose their location. The literature review in the next chapter 
further discusses the gap in the literature, history of study abroad, where U.S. students 











 This literature review provides a brief history of U.S. study abroad, worldwide 
regions in which U.S. students have studied, and a theory that helped to explain their 
ultimate decision choice—the theory of planned behavior (Ajzen, 1985). Student mobility 
has frequently been reviewed from the perspective of students from developing countries 
studying abroad in developed countries (Lee, 2014; Mazzarol & Soutar, 2002). Although 
this is still the case, current perceptions in higher education have started to change as 
more U.S. students are choosing to study in other parts of the world (Bhandari & 
Blumenthal, 2009; IIE, 2010, 2011). The following characteristics of study abroad used 
by students to decide between potential host countries are discussed: the history of U.S. 
study abroad in higher education, regions of the world where U.S. students have been 
studying abroad, student mobility, the decision-making process, and related theory.  
Brief History of United States Study Abroad 
 Studying abroad for students in the United States has developed greatly since its 
inception in the 18th century. According to Hoffa (2007), the idea of studying abroad did 
not have a positive connotation nor did students initially earn credit; instead, they earned 
experience. The idea of studying abroad was highly objected to by new Americans, 
thinking it was a threat to the newly founded country. This perspective was not hard to 
grasp, considering those who founded the new America had left Europe to be free of 
oppression (Hackett Fischer, 2005; Huntington, 2004). Study abroad progressed and 
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became more accepted as the United States developed more in the 18th century. Students 
began to study subjects in countries where the topic was known to be more common. For 
example, numerous art majors wanted to study in Italy where many master sculptors and 
painters resided (Hoffa, 2007). Studying under masters in their specific area of expertise 
allowed students to gain and/or perfect their own skills in the same subject.  
 The IIE was founded in 1919 after World War I by three Nobel Peace Prize 
winners: Nicholas Murray Butler, Elihu Root, and Stephen Duggan, Sr. These three men 
believed it was not possible to have peace without understanding other nations and an 
education-based exchange could help form a basis for building the understanding they 
believed was needed (IIE, 2013). The United States as well as foreign nations were 
interested in developing a central point of contact and resource for developing 
educational relations with the United States. The IIE (2018a) was created to initiate this 
educational exchange.  
 In the late 1940s after World War II, the IIE (2013) helped establish an 
association of international educators known today as NAFSA. Students flocked to the 
opportunity in high numbers after the war, which aided in the economic stimulation of 
international outreach (Hoffa, 2007). National Association of Foreign Student Advisers 
(2016) is the largest professional association exclusively committed to advancing 
international higher education. Near the end of the 1950s, American faculty members 
started to question whether students were studying abroad for academic or for leisure 
reasons. As a result, faculty became more involved and in the 1960s began to develop 
overseas research programs (Hoffa, 2007). With each passing decade, the international 
education community expanded globally. The IIE (2013) established new networks that 
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reinforced supporting forces around globalizing institutions of higher education. 
Globalization was defined as “the flow of technology, economy, knowledge, people, 
values, and ideas…across borders. Globalization affects each country in a different way 
due to a nation’s individual history, traditions, culture, and priorities” (Knight & de Wit, 
1997, p. 6).  
 The IIE (2018b) created an internal branch that houses data collected from a 
multitude of public and private institutions of higher education across the United States 
called Open Doors. Open Doors allows the IIE to track where students are studying as 
well as the duration of their program, program of study, region of the world, how many 
students each institution sends abroad and their undergraduate participation percentage, 
along with other demographic information. Tracking this information is important 
because it allows institutions to see where they rank among peer and other schools that 
participate in Open Doors as well as accessing overarching data that have been collected 
from all over the United States. With resources being limited, it could be difficult for 
many institutions to keep track of their own data for departmental reference and resource 
purposes. This information could potentially be used for departmental and student 
growth. This tracking also provided information to study abroad offices, allowing them to 
see where students at other institutions in the United States were traveling.  
United States Student Study Abroad  
Destinations (Historical) 
Records of U.S. students studying abroad were first kept for the 1954-1955 
academic year, though records for international higher education students coming into the 
United States to study were tracked from 1948. From 1954 through 1973, data the U.S. 
State Department gathered were from the UNESCO survey which was completed by 
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foreign institutions about U.S. students enrolled at their institution (IIE, 2010). During 
this time, a majority of students were studying abroad in Europe, Latin America, and 
North America (Canada; see Figures 2 and 3; IIE, 2010). Until the 1986-1987 academic 
year, the UNESCO Statistical Yearbook was the only source of data of U.S. student 
mobility to other countries. These initial surveys only recorded U.S. students who were 
enrolled abroad for degrees and did not include students in summer sessions or semester 
programs in the host country (IIE, 2010). 
It was not until the 1965-1966 academic year that students who studied abroad 
during a summer or other special session were counted in the overall numbers of U.S. 
students attending foreign institutions. Although the numbers of U.S. students who 
studied abroad during the regular academic year stayed comparable to past reports from 
the early 1960s, some countries experienced considerably more participation during 
summer or other special sessions. For example, during the regular academic session [in 
the 1965/1966 school year], 72 students studied in Norway compared to 232 during a 





















After 1973, the UNESCO survey was discontinued because responses were 
falling (IIE, 2010). However, the IIE (2010) in 1987 realized the continued interest in the 
U.S. student study abroad movement and decided to examine different methods they 
could use to begin to collect more data (IIE, 2010). When a new survey was conducted in 
1987, the IIE focused more specifically on academic credit through study abroad because 
U.S. students were going overseas as participants in a variety of different programs 
including internships, practical training, volunteer work, travel tours, and more. The 
students counted in the new survey were defined as U.S. students who received academic 
credit from a U.S. institution upon their return from their study abroad program (IIE, 
2010). When the new survey was deployed again, the majority of students studied abroad 
in Europe and Latin America (IIE, 2010).  
During the early 1990s, a single country received a considerable portion of 
students who attended in that region. For example, in the 1991-1992 academic year, 
Israel hosted 94% of students who studied in the Middle East, Mexico had a similar 
distinction with 53% for Latin America, and Japan had 48% in Asia (IIE, 2010). The 
popularity of the Middle East region for U.S. students studying abroad dropped 
significantly in the 1990s (IIE, 2010). Regions in which U.S. students have studied 
abroad have changed in popularity over time. 
According to the IIE (2010), Europe has been consistently the most popular 
region for U.S. students to study abroad since tracking began. North America (Canada 
and Mexico) has seen a significant drop in popularity, having been highly popular in the 
1950s through 1970. Post 1970, this region’s popularity plummeted to the bottom going 
from 6,517 students in 1971/1972 to just 80 in the 1977/1978 academic year. The IIE 
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(2010) did not give additional information explaining this extreme change. Other regions 
such as the Middle East, Oceania, Multiple Regions programs, and Africa also ebbed and 
flowed in popularity throughout the decades (IIE, 2010). Currently, Europe continues to 
be the most popular region for U.S. students to study abroad, followed by Latin America 
since the late 1980s. Regions least popular for U.S. students consistently since the mid-
2000s have been Antarctica, North America, and the Middle East (IIE, 2010). 
United States Student Demographics:  
Who Studies Abroad 
 
Although a majority of U.S. students who study abroad have been Caucasian, the 
number of U.S minority students has risen over the past 10 years (IIE, 2020c). The 
number of Hispanic students increased from 5.6% in 2004/2005 to 10.6% in 2017/2018  
along with the number of Asian students going from 6.3% in 2004/2005 to 8.4% in 
2017/2018 (IIE, 2020c). Black or African American students also saw a rise going from 
3.5% in 2004/2005 to 6.1% in 2017/2018 (IIE, 2020c; see Figure 4). Over the past 10 
years, the percentage of men and women who studied abroad remained consistent with 
about 67% of study abroad students being women (IIE, 2020c; see Figure 5). U.S 
students in science, technology, electronics, and mathematics fields studied abroad the 
most at 25.6%, followed by business students at 20.8%. The number of U.S. students who 
studied humanities or education has gone down over the past 10 years (IIE, 2020b; see 
Appendix A). Additional research would need to be conducted to explain the cause of the 
decline of U.S. students from humanities or education areas who studied abroad. The 
number of U.S. students who studied abroad who reported having any type of disability 
(i.e., learning, mental, physical, sensory, etc.) also increased in the past 10 years (IIE, 






















 Student mobility for the purposes of this study was defined as an individual who 
had physically crossed an international border with intent to participate in educational 
actions in a destination country where the destination country was different from their 
country of origin (UNESCO, 2014b).  Figure 6 shows the flow of where U.S. students 
went for study abroad purposes from 2016 (UNESCO, 2016). However, pulling the same 
data from UNESCO in 2019, things have changed, particularly in South America, Africa, 
and Asia (UNESCO, 2019; see Figure 7). With the increased availability of more host 
countries as study destinations for American students, the dynamic has changed between 
sending and receiving countries—from a one-way mobility movement to a two-way 
exchange (Bhandari & Blumenthal, 2009). 
 




Figure 7. United States flow of college-level students 2019 (UNESCO, 2019). 
 
Oftentimes, only students enrolled for an entire academic degree were counted in 
student mobility data (Bhandari & Blumenthal, 2009; deWit, Ferencs, & Rumbley, 2013). 
However, U.S. students typically study abroad for less than a year (Donnelly-Smith, 
2009; IIE, 2016; Mulholland, 2014). It could be argued that since much of the student 
mobility literature was made up of academic-year data (entire academic degree), much of 
the literature surrounding student mobility used various theories drawn out of data that 
were not as relatable to U.S. students as they might be for students from other nations. 
This argument indicated students were more selective in their host country choice than 
the current literature discussed (Beech, 2014). Since students in the United States largely 
study abroad for shorter periods of time and not for entire academic degrees (IIE, 2010), 
much of the current literature discussed studies that had been done based on students who 
only studied abroad for an entire degree (Bhandari & Blumenthal, 2009; deWit et al., 
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2013). This study helped fill the gap in the literature about where U.S. students were 
choosing to study abroad since a majority of U.S. students do not study abroad for an 
entire academic degree.  
The number of traditional-aged, postsecondary students in many developed 
countries has been declining; whereas in developing countries, it has been increasing 
(Bhandari & Blumenthal, 2009; Macready & Tucker, 2011). However, developing 
countries who are starting to host students for educational purposes need to be aware of 
how these possible increases in capacity could impact their higher education system. 
Developing countries also need to have an understanding of how accommodating 
incoming international students allows them [the country] to participate in the 
educational exchange, creating a two-way exchange versus the “old” one-way (Bhandari 
& Blumenthal, 2009). The exchange of push and pull between countries for students 
could be seen scratching the surface in the examples above.  
This student mobility section discusses literature that surrounds student mobility 
and how much of it is not directly applicable to U.S. students. Topics in this section cover 
the following categories: students who are going abroad to earn an entire degree outside 
of their home country; students who originate from non-English speaking countries who 
study in Anglophone countries; and students who originate from developing countries 
who study in developed countries. Other influences need to be identified along with 
economic and social [push/pull] factors (to be discussed in more detail in theory section; 
Beech, 2014). Student mobility might be wider than it is currently viewed, and to be able 
to build a more accurate understanding of the decision-making process students use when 
choosing a host country for their study abroad program (Beech, 2014).  
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Non-U.S. students often decide to go abroad for educational purposes because 
they cannot find the types of programs they are looking for in their home country (Beech, 
2014; Macready & Tucker, 2011). However, this has not been the case for a majority of 
U.S. students who choose to study abroad as they do so for short periods of time, often 
during summer term, for a single semester, or in some cases one to two weeks (IIE, 
2016). One out of every 250 students in North America [U.S., Canada, and Mexico] 
participates in a study abroad program (UNESCO, 2014a). This could be compared to 
students from Sub-Saharan Africa, who are the most mobile; according to UNESCO 
(cited in Kumar, 2008), one out of 16 students is studying overseas at a university. 
Clearly, U.S. students have a wide variety of educational institutions to choose from 
within the United States; it is not because they do not have choices within their own 
country that causes a student to choose to study in another country.  
Host Country Selection by Non-United  
States Students 
Family continues to appear in many pieces of literature as a major contributing 
factor for non-U.S. students’ host country choice (Mazzarol & Soutar, 2002; Pimpa, 
2005; Yang, 2007). Each of these articles focused on Asian developing countries, which 
begged the question: would this same family influence be as high from students who 
resided in a developed country? In another study that focused on Brazilian students 
studying in the United Kingdom, the student’s choice to study in the United Kingdom 
was determined by societal characteristics and was strongly influenced by family ties and 




Developing countries. It is common to see significant movement among students 
going from a home country that is in development to a host country that is already 
developed, which is one reason Europe and North America host about 75% of 
international students (Kemp, Madden, & Simpson, 1998). Educating students on all host 
country options for their study abroad program might help shrink the gap between 
developed and developing host country options.  
Bhandari and Blumenthal (2009) stated the terms brain drain and brain gain are 
often used when discussing student mobility. However, these terms have not necessarily 
reflected current international student movement (Bhandari & Blumenthal, 2009) 
between countries. Using the terms brain circulation or brain exchange instead accounts 
more for the rising awareness and the growing multidirectional nature of mobility and 
mobility patterns/exchanges, which are more beneficial for both sending and receiving 
countries excluding Africa (Bhandari & Blumenthal, 2009). According to Bhandari and 
Blumenthal, “Africa continues to lose a disproportionate amount of its human resources 
to skilled migration” (p. 8). Brain exchange refers to the benefits both sending and 
receiving countries gain from the mutual exchange of their professionals’ experiences 
internationally (Altbach, 2013). Alternatively, brain circulation refers to the movement 
and the mobility of people who originally left their home countries for a better life and 
are returning to their home country after completing their education abroad (Saxenian, 
2005).  
Limited access to education in less developed countries also led to a significant 
number of students who went abroad for educational purposes (Altbach, 2004; Mazzarol 
& Soutar, 2002): China at 847,259 in 2017 and India at 278,383 in 2017 (compared to 
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68,580 in the United States) produced the majority of international students due to 
reasons compelling them to attain their degree(s) outside of China and outside countries 
that were recruiting international students at the same time (UNESCO, 2014a). 
Indonesian students were also highly influenced by the perception that classes taken 
overseas were better than local courses and would help them gain a better understanding 
of Western culture (Kemp et al., 1998). For Chinese students, however, gaining a better 
understanding of “Western” culture was not as significant a factor when choosing a host 
country as compared to other Southeast Asian countries (Yang, 2007). In an effort to 
further develop global reach in higher education, many countries are building 
relationships with each other between their universities (Kumar, 2008).  
Developed countries. This sub-section discusses more developed countries than 
the students who came from them because of the lack of literature about this topic in 
those countries. Developed countries within Europe and North America have dominated 
as host countries for the international student mobility image of the last century (Altbach, 
2007; Altbach & Knight, 2007; UNESCO, 2006). Europe is still the top destination for 
U.S. students who study abroad (IIE, 2016). This suggests students in the process of 
selecting a host country for their study abroad program might not be considering all of 
their educational options and instead, they might be selecting a location that is merely 
popular and more familiar to them.  
The United States and Australia take in the most students from the Asia-Pacific 
region; whereas France, Germany, and the United Kingdom seem to draw most of their 
international students from other European countries (Altbach, 2004; Kemp et al., 1998). 
For many European countries, attracting talent is vitally important as many of these 
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countries suffer from declining and/or insufficient demographic growth (Koppen, 2014; 
“Leaders: How to deal with a falling population,” 2007). However, students whose home 
country is the United States or Japan have viewed Australia to be a place for vacationing 
and fun and not for serious education (Mazzarol & Soutar, 2002). This is an interesting 
example of how perception might come into play with how students went about selecting 
a host country for their study abroad program.  
Decision Making/Choice  
Many U.S. college students decide to study abroad for the purposes of gaining a 
cultural experience (Bandyopadhyay & Bandyopadhyay, 2015; Goldstein & Kim, 2006; 
Liu, 2014) and in hopes of improving possible job prospects (Beech, 2015; Deviney et 
al., 2014; Orahood, Woolf, & Kruze, 2008) after graduation. This has become a more 
important marketability factor for employers who are seeking to hire employees with 
international experience (Macready & Tucker, 2011). However, to fully understand U.S. 
college students’ perceptions [and rationale] of a region and how that perception 
influenced their choice of study abroad host country, an understanding of students’ main 
motivation for studying abroad is important (Koppen, 2014).  
Predicting whether a shared perception of Europe existed among students who 
wished to study abroad could be difficult; whether or not that perception was related to 
marketing efforts that aided prospective study abroad students in their decision to study 
in Europe would be another question to be explored (Koppen, 2014). The initial decision 
to choose Europe before actually choosing a European country does not currently exist in 
the literature for U.S. students. The literature focused on the decision to study abroad 
(Eder et al., 2010; Koppen, 2014; Mazzarol & Soutar, 2002; Yang, 2007). According to 
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Mazzarol and Soutar (2002) and Yang (2007), six factors are most influential to a 
student’s decision in selecting a host country:  
1. Level of knowledge and awareness of host country in students’ home 
country;  
2. Personal recommendations of host country from friends, family, etc.;  
3. Cost, living expenses, crime and safety, and racial discrimination;  
4. Environment and perceptions of the climate of the host country, both 
physical and lifestyle;  
5. Geographic proximity to home country from host country;  
6. Social links indicating the student had friends or family who were in the 
host country or had previously visited the host country.  
How these factors were utilized likely varied by student. However, in a pilot study 
I conducted in 2015, I found my participants gave me different responses than what 
Mazzarol and Soutar (2002) and Yang (2007) stated. The pilot study was conducted with 
face-to-face interviews of two men and two women who had studied abroad for academic 
credit at three different higher education institutions—two in the West and one in the 
Midwest. All students studied abroad for a semester; one student did a Spanish language 
intensive program in Costa Rica, one did a more traditional study abroad program in 
England, one did a service learning program in the Czech Republic, and one did a 
Semester at Sea. This study was comprised of three White and one Hispanic participants. 
These different responses could be because of different methods used in data collection, 
different questions being asked, or using a different target population. The top three 
reasons I was given for why a participant chose their host country in my study were 
28 
 
academic, people influence, and ability to travel to other places while in country. Trailing 
close behind the top three were non-Americanized locations (Berg, 2015). The main 
reason I found for why they had not considered other regions beyond where they traveled 
to was lack of availability (Berg, 2015).  
Koppen (2014) stated that participants who decided to study abroad in Europe 
stayed with their regional choice and did not explore any other parts of the world after 
they decided on a region. The participants in Koppen’s study were all seeking degrees. 
Additionally, Koppen stated that participants stayed within their regional choice even if 
the country they initially had in mind did not turn out to be an appropriate fit for them. 
The belief behind choosing Europe as a region was built predominantly on both the 
individual’s and home country’s perception that the region had a generally high quality of 
education and many highly-ranked universities were located there (Koppen, 2014). For 
example, participants in the Koppen study chose to study in Sweden because it was part 
of the Nordic region in addition to the participants’ positive individual perceptions of 
Sweden as a country. These same participants also stated they chose Sweden because 
they perceived it to have a larger selection of degrees they could earn that were taught in 
English and their perception of the Swedish educational system was exceptional when 
compared to other countries in the region (Koppen, 2014). Participants in Koppen’s study 
were primarily intrigued by the Nordic region in general and viewed it as a unit. Many 
considered other Nordic countries in their decision process before choosing their actual 
host country. Most participants believed having a higher quality degree combined with an 
international experience gave them a more competitive edge when finding a job. After 
participants decided on a region, they started to compare different host countries. During 
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this process, participants’ perceptions of Nordic countries started influencing their study 
abroad decision (Koppen, 2014). For example, participants decided to study in Sweden, 
not only because it was a Nordic country but additionally because of their specific 
perception of Sweden as an individual country within the Nordic region.  
Many students from Southeast Asia who decided to study abroad used an 
institution’s rank for how they chose a host country (Lawley & Perry, 1998) with English 
speaking characteristics being high on the priority list as well (deWit et al., 2013; Lawley 
& Perry, 1998). Students whose home country was located in Southeast Asia also seemed 
to prefer Australia as a host country compared to the United Kingdom, New Zealand, or 
Canada because the weather was warmer (Mazzarol & Soutar, 2002). Two main 
contributing reasons to Chinese students choosing Australia as their host country were the 
opportunity to emigrate there after finishing their degree and Australian higher education 
institutions were more affordable than other Anglophone countries (Yang, 2007). I now 
move from discussing the different types of students and their mobility into how those 
choices related to relevant theories in this study. 
Relevant Theories 
Theory of Planned Behavior 
Theory of planned behavior (TPB) is an extension of the theory of reasoned 
action (Ajzen, 1985), which utilizes a model that is limited to dealing with behaviors 
where people do not have complete control in making a choice (Ajzen, 1991b; see Figure 
8). The TPB essentially suggests behavior is a function of significant information or 
beliefs that are relevant to a behavior (Ajzen, 1991b). The TPB is designed to be 
applicable to any kind of behavior (Ajzen, 2012) including decision making. Utilizing the 
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TPB for understanding, predicting, and changing behaviors has been supported by 
numerous studies that have used its framework to gain more insight into human social 
behavior (Bae, Qian, Miao, & Fiet, 2014; Miller & Rollnick, 2012; Pierce & Chicklan 
Gordon, 2013). This theory was relevant to this study because it facilitated the 
identification of potential relationships between students’ beliefs (i.e., what they were 
looking for in a host country) and their behavior (i.e., what host country they actually 
chose). The TPB explains human behavior as it is applied to studies involving the 
relationship among beliefs, attitudes, and intentions (Ajzen, 1985).  
 
 




The TPB utilizes three different influences in its model: attitude, subject norm, 
and perceived behavioral control (Ajzen, 1991b). Figure 9 provides a visual model of 
how each part of the TPB was related to this study. Attitude toward the behavior refers to 
how a person thinks and feels about a behavior (Ajzen, 1991b; Pavlou & Fygenson, 
2006). For example, if students feel a particular region of the world is not safe to travel 
to, they will be less likely to choose a study abroad host country in that region. Subjective 
norm refers to support given or not given by friends and family (Ajzen, 1991b; Pavlou & 
Fygenson, 2006). For example, if a student wants to study abroad in country X but 
friends and family do not support it, the student is less likely to stay with that choice 
compared to changing it to a country that is viewed more favorably. Perceived behavioral 
control is when individuals believe they are capable and confident to accomplish a 
behavior (Ajzen, 1991b; Pavlou & Fygenson, 2006). Students are more likely to consider 
studying abroad in a country they are less familiar with if they feel they have the 
capabilities and confidence to overcome any challenges or barriers they might face when 
in that country. An additional challenge students might encounter is if they have access to 
a particular country in which they want to study. Access could be because of financial 
reasons or possibly the institution the student attends does not offer study abroad 




























These three beliefs interact with one another, forming an individual’s intention, 
and that intention consequently becomes an action/behavior (Ajzen, 1991a, 2012). An 
individual’s reason to perform a behavior is determined by the strength of the person’s 
attitude, subjective norms, and perceived behavioral control combined (Ajzen, 1991b). 
For example, if students choose between country A and country B for their study abroad 
host country, their decision might be made based on their opinion of each place; what 
their family and friends thought of each location; and their ability to overcome challenges 
in each country. Whichever country the student felt more support for, had more 
confidence in, and had a more positive perspective of was the country the student was 
more likely to choose for their study abroad host country.  
Predicting behavior.  At the base of the TPB is the notion that behavior is led by 
intentions (Ajzen, 2012). Predicting behaviors from peoples’ intentions is relatively 
accurate (Ajzen, 2002; Ouellette & Wood, 1998). As mentioned above, intention to 
perform a behavior is determined by the strength of attitude, subjective norms, and 
perceived behavioral control combined (Ajzen, 1991b, 2012). In one study where the 
TPB was applied to recreational outdoor activities, a 62% correlation was observed 
between an individual’s intention to go hunting and actual self-reported hunting behavior 
(Hrubes, Ajzen, & Daigle, 2001). The TPB also did not assume people were careful and 
systematic when they reviewed their beliefs each time they made a decision on a behavior 
(Ajzen, 2012). There is little insightfulness in everyday life for the majority of behaviors 
humans complete (Ajzen, 2012; Carver & Scheier, 1998; Chaiken & Trope, 1999; Petty 
& Cacioppo, 1986) because most behaviors are on autopilot or of little consequence.  
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Applications of the theory.  Knowledge gained by utilizing this theory in 
practice could provide the basis for effective ways to intervene with regard to a particular 
behavior where a social behavior needs modification in a more favorable direction 
(Ajzen, 2012). According to Ajzen (1991b), some applications of the TPB might 
conclude that only one or two of the influences (attitude, subject norm, and perceived 
behavioral control) have a significant impact on the intention being researched and, in 
other cases, the researcher might find all three attributes had significant findings. 
Learning what attitudes students had about their study abroad host country options, what 
kind of social support they had, and how comfortable and capable a student felt about 
overcoming various obstacles in a probable host country might help give higher 
education institutions a better idea of how to open students up to the idea of possibly 
studying in a country they previously would not have considered.  
Push-Pull 
Student mobility discussions often bring up push and pull factors. Pull factors are 
reasons students might be interested in a particular host country/region (i.e., pulling them 
toward a host location). Push factors are reasons students are interested in leaving their 
home country for the purpose of education (i.e., pushing away from their home country). 
Existing push/pull models explicitly only account for those factors that influence a 
student’s decision to study abroad and stop there. The models do not apply to any factors 
that might influence a student’s decision of their study abroad host country because the 
models discuss reasons why students study abroad and not why they chose to study in a 
particular country. The decision to study abroad is often linked to the students’ home or 
host country and not to the potential existence or impact of global types on the general 
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perceptions of certain regions and parts of the world (Mazzarol & Soutar, 2002). Push 
factors might initially interest a student in wanting to study abroad in general, whereas 
pull factors might interest a student in a particular country or region (Mazzarol & Soutar, 
2002). Much of the student mobility literature discussed the push and pull factors largely 
as economic benefits but many did not also address the cultural and social reasons 
associated with influencing a student’s choice of selecting a host country (Beech, 2014).  
Of the many push and pull factors that exist, students might find some more 
influential than others. Gaining experience in a foreign country and becoming more 
independent were two main contributing reasons mentioned to why a student decided to 
study abroad (Eder et al., 2010). Learning and improving English language skills was 
another high motivator for studying abroad, specifically in an English-speaking country 
(Eder et al., 2010). More influential push factors might be the perception of how a course 
taken overseas was seen as better than a local course, followed by the desire to 
understand Western culture and access education locally (Mazzarol & Soutar, 2002). 
More influential pull factors could be general knowledge about the host country, quality 
of education in the host country, and word-of-mouth regarding a particular institution 
(Koppen, 2014). Personal growth and language were found to be two of the most 
important push factors for students who decided to study abroad in the United States 
(Eder et al., 2010).  
Yang (2007) suggested four main push factors for Chinese students who decided 
to study abroad. First was the strong and fast economic growth of China; this stronger 
economy meant a higher average gross domestic product for Chinese families who could 
then afford to send their children abroad for educational purposes. Second, studying 
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abroad for Chinese students became a trend in Chinese society. Third, the government in 
China supported the notion of Chinese students studying abroad in a more positive 
manner by aiding students in their funding for these programs. Lastly, there is an 
inadequate amount of higher education institutions in China to supply the demand for all 
of their students. There is only enough room for about 8% of Chinese high school 
graduates to find a place at a local university.  
There are 12 main pull factors for how students decide where to go. However, 
only half of these main factors apply to U.S. students (Macready & Tucker, 2011), which 
helped strengthen the argument for this research topic and this particular study. The 12 
factors could be sorted into two groups: reasons that do not apply to U.S. students and 
reasons that might apply to U.S. students (see Appendix C for a listing of these 12 main 
pull factors). Below are the six main pull factors from Macready and Tucker (2011) that 
were less applicable to U.S. students along with an explanation. This is followed by the 
remaining six main pull factors from Macready and Tucker (2011) that I believed were 
applicable to U.S. students. 
Some pull factors for international students coming to the United States might be 
to increase their English skills or to gain expertise in a subject matter that is not very 
developed in their home country. Other influential pull factors include general knowledge 
about the host country, quality of education in the host country, and word-of-mouth 
regarding a specific institution (Koppen, 2014). In the United States, for example, we 
tend to use a micro approach to attracting international students to the U.S. as compared 
to a macro approach, i.e., the United States uses individual institutions to attract 
international students instead of the U.S. Department of Education as a whole 
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representing the United States to attract international students to our country for their 
studies like many other countries. Next, I discuss more about the pull factors not 
applicable to U.S. students and reasons they might be applicable. 
Reasons not applicable to United States students. The first is high quality study 
opportunities. This is not a factor for U.S. students because the United States is 
considered to have some of the best universities in the world and the United States is the 
number one destination for international students worldwide (IIE, 2020b). The second 
reason is specialized study opportunities that abound in the United States. The third 
reason is operating in a language in which mobile students speak or are interested in 
learning. Only 7.1% of U.S. students who study abroad are enrolled in a foreign language 
and international studies program (IIE, 2020b). This pull factor might apply to U.S. 
students seeking a language intensive experience. Internationally-recognized 
qualifications are the fourth pull factor that would not apply to U.S. students because 
programs supported by the U.S. home institution would only be affiliated with an 
international institution where the U.S. home institution would be accepted. Home 
country support for going to the host country of a student’s choice is similar to the latter 
reason: a U.S. student would not be allowed to participate in a study abroad program 
where the credits earned would not be eligible to transfer back to their home institution. 
The last main pull factor is good prospects of high returns. This point assumes a student 
is earning a full degree from the host country. In the case of a majority of U.S. students, 
this is not true since 65% of U.S. students who study abroad are enrolled in what are 
considered short-term programs (i.e., summer or shorter than eight weeks; IIE, 2020e). 
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Students from the United States primarily study for shorter periods of time, i.e., a few 
weeks to a year.  
Reasons that might apply to United States students.  The first main pull factor 
is traditional links and diasporas. This could result in a common language and academic 
traditions that might cause the United States and the United Kingdom to be such high 
study abroad exchange partners. This factor could also include a student who chooses a 
host country based on a personal heritage connection to that specific location. The second 
reason is affordable cost. The cost of tuition, fees, as well as the cost of living in the host 
country might be an important factor for some U.S. students. Not taking into 
consideration some regions’/countries’ costs (academic and subsistence) because of the 
perception of cost might lead a student to choose a more expensive country compared to 
a country that might be more affordable and deliver a similar academic experience 
(Mazzarol & Soutar, 2002). The third main pull factor is post-study career opportunities 
in the host country. The fourth factor is good prospects of successful graduation within a 
predictable time. Students who study abroad should be able to stay on a similar time 
frame for graduation whether they study abroad or not. Effective marketing by the host 
country/institution is the fifth main pull factor that might apply to U.S. students. Any 
institution that utilizes effective marketing tools to boost attraction has a higher 
likelihood of gaining the attention of prospective students who might not have otherwise 
thought of studying in that location. The final main pull factor that might apply to U.S. 
students is ease of visa arrangements for study/work in the host country. A student who 
must go through a lot of difficulty to gain a student visa for their host country might be 
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less likely to choose that country compared to another country where the process is not as 
difficult.  
Mazzarol and Soutar (2002) suggested three stages that go into a student’s 
decision to study abroad and concluded these three stages could be divided into push and 
pull factors. The first of the three stages is when students choose to study abroad versus 
staying at their home institution. The second stage is where pull factors start to become 
important, i.e., where one country becomes more appealing than other options. The final 
stage is when students make their decision on where to study abroad. The importance of 
students using push or pull factors to make their decision could vary depending on which 
stage they were in during the decision-making process.  
Summary 
 A large gap in the literature did not address U.S. student perceptions and reasons 
when choosing a study abroad host country. The literature was flooded with information 
regarding reasons and perceptions of international students wishing to study in the United 
States, reasons U.S. students chose to study abroad in general, and many articles 
addressed developing countries’ students but not students from developed countries. Each 
of these areas had similarities to the present notion of looking at the reasons and 
perceptions of U.S. student host country choice. However, the actual relationship 
between them was not similar for a variety of reasons. Students coming from developing 
and developed countries have different needs and reasons for going abroad to study and 
how each type of student went about the decision-making process was likely somewhat 
different. Additionally, as study abroad host country options have continued to expand 
and the number of students in the U.S. participating in study abroad programs continues 
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to rise, the answers to how they chose their host country for their study abroad program 
become more important to understand. Utilizing the TPB in this study allowed for an 
explanation of the relationships between students’ beliefs and their behaviors. 
Literature around push/pull discussed factors that were explicit to reasons why 
students studied abroad but not host country choice. Push/pull theory could be applied to 
the reasons a student chooses a study abroad host country. However, it was not used that 
way in current literature. Starting to scratch the surface on this topic could potentially 
open new doors for exploration within the realm of study abroad program development 
and initiatives. It might also inadvertently aid in better marketing to student populations 












Researcher Stance/My Story 
I was able to study abroad twice during my academic career—once as an 
undergraduate student and again as a doctoral student. My perception of what I was 
looking for in a host country was fairly simple the first time I studied abroad. Initially, I 
wanted to make sure I was going to earn credit toward my program; in addition, I did not 
want to go to a third world country. Outside of those two criteria, I did not care where I 
went. I did not discuss my options with others. I did not worry about finances, mostly 
because I knew I would be able to use financial aid. Moreover, I did not have concerns 
about not knowing the language or culture of whichever country I chose.  
Reflecting on that experience as well as talking to others who had participated in 
different study abroad programs sponsored through their home institutions in the United 
States, I realized each of us used a unique set of reasons for choosing a program. Many of 
those I spoke to consciously or unconsciously mentioned why they would or would not 
want to go to a particular region/country. Often in these conversations, I noticed 
inconsistencies in what each person said about what they were looking for and what they 
were actually considering based on a perception they had that was not necessarily 
accurate. For example, I would speak with students who were worried about the cost of a 
program but then would choose to study in a country like England or Denmark where the 
cost of commodities was high. From this observation, I started to wonder just how much 
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perceptions (not necessarily based on facts) determined how U.S. students chose their 
host country for a study abroad experience.  
When I studied abroad a second time, my approach to choosing a host country 
was different. I was only looking for an experience that would count toward my Doctor 
of Philosophy program. What I found through this experience was that actually finding a 
program was more challenging than anticipated and when it came down to it, I had only 
three choices offered through institutions in the United States that were not part of the 
university I was attending. The experience I ended up choosing offered me academic 
credit for my program (as would the other choices). In addition to my one criterion being 
met, the program I chose also allowed me to travel to multiple countries/cities and gave 
me the opportunity to take two additional courses during the summer term upon my 
return to the United States. I saw this as an opportunity to explore new places that pushed 
me outside of my comfort zone and helped me see how my perception of a host country 
matched what I had built up in my mind about the location.  
Would I have made this same choice had it not been my second time studying 
abroad? I do not know. Did others in the same program go through a similar train of 
thought as I did when choosing this program? Again, I do not know but I was also the 
only person from an outside institution who participated in this program, in addition to 
being one of two doctoral students; thus, I am under the assumption the other participants 
participated in this specific program out of convenience.  
After my experiences, I began talking to higher education professionals who 
worked with U.S. students who studied abroad. These higher education professionals had 
titles that ranged from study abroad advisor to faculty who had led study abroad groups 
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to Vice Provost of Global Engagement. As I discussed with them my interest in the 
reasons that contributed to how U.S. students chose their host country for their study 
abroad experience, they became quite interested in the topic. The discussion often ended 
with these professionals expressing interest in conducting similar research to better serve 
their student population as well as an interest in other institutions regarding U.S. study 
abroad host country choice. This was a key reason I was so interested in conducting this 
type of research. I discovered interest in this topic from the practitioners’ viewpoint and 
wanted to start scratching the surface of this topic.  
Research Questions 
In this research, I used a case study method based on a constructivist approach. In 
the following sections, I detail the study epistemology, my researcher stance, ethical 
considerations, methodological framework and methodology, and finally, the analysis 
and coding of the data. 
Q1 How does U.S. students’ reasoning contribute to the choice of a host 
country for their study abroad program? 
 
Q2 Upon re-examination of U.S. students’ reasons for choosing a study 




To examine which reasons students used to decide where they studied abroad, I 
situated my research questions within a constructivist epistemology. According to Jones, 
Torres, and Arminio (2014), constructivism theorizes that meaning is conditional and can 
take assumptions into account, emphasizing that meaning is conditional upon individuals’ 
perceptions and assumptions. Within a constructivist perspective, reasoning is dependent 
on a person’s understanding of social context of meaning-making, which is different than 
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how a positivist perspective would view the world in a specified set of factors that apply 
to everyone (Merriam, 2009). In this study, I was concerned with the reasons and 
perceptions U.S. students used when they decided on where to study abroad.  
Through asking about participants’ experiences, understanding, and perceptions 
of the world and the reasons they used when deciding on where to study abroad using a 
constructivist epistemology, we might better understand how they viewed the world at 
the time of their program as well as understand which reasons they found the most 
important when they were making their decision. These perceptions assisted in creating 
meaning from multiple participants and created a foundation for the reasons that 
contributed to making their decision as well as which reasons had more weight to them. I 
believed the perceptions and experiences expressed by the participants would provide an 
insight into how they viewed the world, how culturally aware they were before their 
experience, and how those perceptions may have changed after their experience.  
Method: The Case Study  
For this research, I chose a case study method. Case studies could also be defined 
as an in-depth analysis and explanation of a bounded method (Merriam, 2009). In this 
study, I was concerned with participants’ perspectives of reasons regarding their choice 
of a host country for their study abroad program. Case studies are appropriate for 
addressing questions of “how” or “why” an experience occurs (Merriam, 2001; Yin, 
2009). It was an appropriate methodology for this study because the bounded case is 
situated within a specific context (Yin, 1993, 2009). My study was bounded to the 




My study took place at five regionally accredited mid-sized public/private 
universities located in the Midwest region of the United States. I was educated in the 
Midwest and am currently located in the Midwest so I was able to utilize my connections 
to recruit participants. Additionally, I have lived in various parts of the Midwest and have 
connections in the region, which made it an ideal place for me to collect my data. 
Data Collection Procedure 
Individual interviews are a designed series of questions intended to elicit 
responses on a particular topic from participants (Gubrium & Holstein, 2002). In this 
study, the interview began by asking the participants to confirm they had participated in a 
study abroad program, had selected which parts of the world they were comfortable 
choosing for their study abroad program, as well as which parts they were not 
comfortable choosing. The initial questions also had the participant identifying where 
they actually studied abroad and which reasons they considered when making the 
decision to pick their particular location for their study abroad program (see Appendix 
D). After the participant had identified each region as comfortable or uncomfortable to 
travel to after looking at labeled visual maps of each area, they continued to be asked 
about their thought processes and reasons that contributed to their decision. They were 
asked questions about how much importance they put on each of the reasons they 
identified and which (or how many) of those variables would need to change for them to 
pick a different destination perceived as more uncomfortable in which to study. Near the 
conclusion of each interview, the participants were asked if given the opportunity to 
study abroad a second time if they would use the same reasons they listed previously or 
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use different ones. Additionally, participants were asked if they would be open to 
studying abroad a second time in a location they had not originally considered the first 
time. I was looking at perceptions as well as reasons and this question looks more at how 
their perceptions may have changed and if they are now more willing to study in a 
location they had not originally considered, their reasons have likely changed. 
Participants 
Selection criteria and process.  Before this research began, I asked for and 
received permission to conduct this study from the Institutional Review Board at the 
University of Northern Colorado (see Appendix E).  
Participants were recruited through purposeful sampling “whereby the researcher 
selects participants based on the ‘purpose of the study’” (Krueger & Casey, 2009, p. 204). 
I recruited participants by using various connections I had in the region as well as 
reaching out to study abroad offices in the region and asked my contacts to send a request 
for participation to their institutions’ students who had returned from a study abroad (see 
Appendix F for my recruitment letter). Inclusion criteria for potential participants for this 
study consisted of students who were U.S. citizens studying abroad while enrolled at a 
regionally accredited college or university in the United States and working toward an 
academic degree. Participants were between 20-29 years of age. I stressed in my message 
that participation was voluntary and individuals might stop participating at any time. 






Participant Demographic Information 
 
Table 2 
Participant Age Range 











Annette 20 Female White Marketing England Semester 




Amelia 21 Female White Mechanical Engineering Ireland Semester 
Judy 29 Female White 





Michael 22 Male White Mechanical Engineering Germany Semester 











Irene 21 Female White 
Secondary Education & 
Spanish Education 
Spain Semester 
Michelle 22 Female White Communications France Semester 
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Seven females and two males participated. In terms of race and ethnicity, eight 
participants self-identified as Caucasian and one identified as Black. Participants in this 
study also represented six different academic programs (see Table 3 for a list of the 
programs; please note the total adds up to 10 instead of nine due to one of the participants 
having a double major).  
 
Table 3 
Participants’ Academic Programs 
Academic Program 
# of Participants in 
Program 
Business & Management 2 
Education 1 
Engineering 3 
Communications & Journalism 2 
Humanities 1 
Fine & Applied Arts 1 
 
Before participation in the study began, I asked participants to complete consent 
and volunteer forms describing the research, outlining their participation, stating the risks 
and benefits of participation to them, and providing a list of rights for participation such 
as the ability to withdraw at any time for any reason (see Appendices G and H). Both 
forms were signed and collected from the participants prior to the interview.  
Potential benefits to participants and the institution.  The primary benefit of 
this study for participants was it might be helpful to reflect on the reasons they used to 
49 
 
decide where they studied abroad and which perceived reasons had the most weight in 
their decision. This study might also help institutions explain the reasons students might 
need to consider to make decisions that were more informed. This process could help 
other students be open to a region of the world they otherwise would not have considered.  
Questions, Processes, and  
Instructions 
 
Questions. In general, my questions consisted of  
• asking the participants where they actually studied for their study abroad 
program,  
• what reasons contributed to making that decision,  
• their actual experience abroad compared to their earlier perceptions,  
• which of those reasons were more important than others when compared to 
one another, and 
• how those reasons might change or be more or less important if they were to 
study abroad a second time.  
Process and instructions. I asked interested individuals to participate in an 
interview both in person via a presentation and through an e-mail request. Nine 
volunteers from five different public/private institutions in the Midwest participated in 
the research. Each participant met with me either in person or via an electronic audio-
video software application for the interview; I asked participants to choose which method 
would be most comfortable and convenient for them. Interviews were audio recorded. 
The semi-structured interviews were scheduled to be 60-90 minutes long, encouraging 




Once a participant became interested, he or she emailed the researcher about 
participating in the study. When a mutual contact was established, I discussed with each 
participant the procedure of the study moving forward so the participant knew what to 
expect. If the interview was in person, the consent and volunteer forms were signed prior 
to the interview; if the interview was via electronic audio-visual means, I e-mailed the 
consent and volunteer forms to the participant prior to the interview and had signed 
scanned copies or electronically signed copies of it returned to me prior to conducting the 
interview.  
Trustworthiness, Data Analysis,  
and Coding 
Trustworthiness.  A variety of strategies were employed to enhance the 
trustworthiness of the study using the four criteria of trustworthiness: credibility, 
transferability, dependability, and confirmability (Lincoln & Guba, 1985). Using 
triangulation to identify evidence to document a theme or trend in a set of collected data 
provides confirmability to the researcher’s findings (Crotty, 2013). I asked questions that 
solicited detailed responses or thick descriptions from my participants, thus offering my 
readers the opportunity to assess whether or not my research would apply to their 
situation (transferability). Thick description could refer to a description of findings 
presented in the form of quotes taken from the interviews of the participants (Merriam, 
2009). I reviewed each of the participant’s experiences and matched their experiences 
with other participants in the study to verify themes from multiple perspectives and to 
gain a more solidified understanding of the different approaches student affairs 
professionals/study abroad advisors use with students (Creswell, 2013; Merriam, 2009). 
For credibility, I also utilized informal member checking by summarizing the 
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participants’ responses at the end of each interview, asking if my summary was an 
accurate representation of how they responded to each question during the interview 
(Creswell, 2013; Mertens, 1998). Finally, for dependability, I kept detailed notes (an 
audit trail) on how data were collected and how categories were created while analyzing 
data. This audit trail helped me, in addition to others who might seek dependability in this 
study, to better understand the choices I made throughout the analysis process (Merriam, 
2009). 
Data analysis and coding.  I transcribed all interviews based on the audio 
recordings of the interviews. Notes collected throughout the interviews were used to 
develop common themes between all interviews to gain a better understanding among the 
participant’s experiences and reasons they used to make their decision on where they 
studied abroad (Braun & Clarke, 2006).  
Qualitative analysis requires the researcher to organize the data and begin 
searching for significant statements and themes. Responses from the individual 
interviews were coded to create themes of data. Open coding occurred among all 
transcripts (Mertens, 1998). Themes were identified by the frequency of content in 
responses and unique attributes. Repeated rounds of analysis and interpretation fostered 
an understanding of students’ reasons and perceptions of how each participant perceived 
their choice of host country for their study abroad program as well as regions they might 
not have considered. After the initial open coding was completed, 25 codes emerged from 
the data as reasons utilized when selecting a host country for their study abroad program. 
A second round of axial coding was used to provide categories from the open coding that 
was initially done. Axial coding provides categories that have properties or perceptions 
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within them (Jones et al., 2014). Once the axial coding was completed, nine main 
categories emerged from the data for reasons students used for selecting a host country 
for their study abroad program (see Appendix I). I coded data collected from individual 
interviews, noting any similarities, differences, and the frequency of responses provided 
between the participants (Salisbury et al., 2009). All participants’ names remained 
confidential as real names were not used at any time during the interviews or data 
collection process. If the participant needed to be specifically addressed, a pseudonym 
was used for that participant’s privacy. 
Summary 
 In this chapter, I discussed how I set up the research study, selected the 
participants, and analyzed the data after collection. Along with these items, I discussed 
the benefits for both the field and the participants. I also reflected on my personal 
experience with study abroad and how my experience fit into my research topic. This 
approach allowed me to discover some of the perceptions and reasons U.S. students use 
when choosing a study abroad host country. Chapter IV describes the findings and 
analysis. Finally, Chapter V discusses the findings in light of the research questions and 











PRESENTATION OF FINDINGS 
The purpose of this study was to gain an understanding of why U.S. students 
choose to study abroad in a particular location and what reasons they used to choose that 
location. In addition, this study examined how students’ perceptions influenced their 
choice of host country. Most of the focus in the existing literature surrounded the reasons 
students chose one host country over another for their study abroad program, particularly 
focusing on students from developing countries (IIE, 2010) and non-English speaking 
countries (Bhandari & Blumenthal, 2009). Little research has been conducted discussing 
the perceptions and factors U.S. students used when choosing their host country for their 
study abroad program (Smith, 2016).  
This chapter presents the data gathered through interviews from participants who 
are U.S. citizens and have returned from a study abroad program within the last two 
years. The questions put to participants as part of the interview process started with them 
stating the regions in which they were and were not comfortable studying abroad by 
using visual maps I showed them during the interview. This was done to acquire what 
their preconceived perceptions were of the various regions of the world prior to their 
study abroad experience. I asked participants if they considered other countries when 
making their host country choice, what reasons they used that contributed to their choice 
of host country, and which reason(s) were the most important to them. Each of these 
questions purposely brought the participant back to the host country selection phase prior 
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to their study abroad program experience. All participants chose a European country for 
their study abroad host country except for one who chose an African country. As the 
interview progressed, the participants were asked questions that allowed them to reflect 
upon their study abroad experience and how it changed their perceptions. In addition, 
participants were asked about what reasons they would use if they were to study abroad a 
second time. At the end of the interview, participants were also asked to share any 
additional information they considered was applicable based on the questions they had 
answered during the interview.  
Research Questions 
 As stated in previous chapters, this study was intended to address the following 
research questions: 
Q1 How does U.S. students’ reasoning contribute to the choice of a host 
country for their study abroad program? 
 
Q2 Upon re-examination of U.S. student’s reasons for choosing a study 
abroad host country, how do they perceive the effectiveness of their 
choice? 
 
This chapter presents important research findings in response to these questions with 
examples from the interviews. In Chapter V, I provide relevant implications and 
recommendations for higher education.  
Findings: Themes 
The overall findings are discussed in this chapter in two main themes. The first 
theme discusses preconceived notions my participants disclosed during the interview 
process regarding specific reasons and perceptions/thoughts they had about selecting their 
study abroad host country prior to their study abroad experience. The second theme 
discusses the reexamination my participants disclosed during the interview process 
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regarding specific reasons and perceptions/thoughts they had about selecting a study 
abroad host country for studying abroad if they were to go through the process again. The 
names used in this chapter are pseudonyms given to the participants to protect their 
confidentiality. 
As I organized my findings in each section, I arranged my participants onto a 
continuum based on their self-disclosed responses during the interview of perceptions 
and overall awareness of how they came to the conclusion of those perceptions. 
Appendix J provides the responses from each of the participants’ interviews showing how 
their responses changed or in some cases stayed the same before and after their study 
abroad program experience. This range of responses could be reflective of the broad 
spectrum of students who study abroad at our institutions. For example, some participants 
identified specific issues in various areas and why they would be nervous about studying 
in those particular areas. Other participants stated they were uncomfortable with studying 
in a region solely based on news, media, or another person’s experience without any of 
their own research or original thought and others were a mix of the two.  
 I arranged my participants on a continuum based on a combination of how each 
participant responded to which regions of the world where they would be uncomfortable 
studying abroad along with how they responded to their consideration of other locations 
for their study abroad program host country. Figures 10 and 11 display the comfort levels 
of each participant for each of the regions. Figure 12 displays how each participant was 
arranged when they were selecting their study abroad host country for the first time and 





























One participant made inconsistent statements between regions. When asked if she 
would be comfortable or uncomfortable studying in Central America, Annette stated: 
I wasn't really considering Central America. I didn't take Spanish in high school 
and I feel like that language barrier would have been really scary, and I've been to 
a couple places in Central America, and so I kind of checked that off my wish list 
of places to go to. 
However, when Annette was asked about her comfortability studying in Asia, her 
response was “I would say I would feel pretty comfortable going there. Probably just as a 
tourist, or person who is studying abroad. I really feel comfortable doing that as well.” 
This participant seemed to be more uncomfortable returning to a region she had disclosed 
as previously traveled to because of a language barrier. However, she did not have that 
same uncomfortable perception when applying that same logic to Asia, a region with 
perhaps more linguistic difficulties. Another participant, Amelia, was primarily looking 
for a country that was English speaking, indicating how she initially was thinking about 
her choice in general but then she “narrowed it down to Ireland because they're English 
speaking.”  
The next four participants did not expand on positive or negative perceptions of 
various world regions enough to place them higher or lower on the continuum. Each of 
the four participants in this area of the continuum understood basic ideals about each 
region but did not speak about specifics to indicate their knowledge about the regions 
discussed. When asked about their comfortability of each region, these participants’ 
responses were short and often in only a few words such as “not comfortable.” Though a 
majority of her responses to the various regions were neutral, Rose had an interesting 
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response to Oceania and why she would not want to study abroad in that area of the 
world stating, “I feel like it'd be cold there.”  
The three participants at the top part of the continuum gave more detailed 
responses about regions created from their own thoughts and research and not just what 
they had heard from others or heard on the news. Michelle referred to a previous 
experience in Thailand that helped explain her perspective toward places she was hesitant 
about studying abroad:  
I think just the language barrier is my biggest hesitation towards going places. 
That's what I experienced in Thailand, was just this this huge “I can't even read 
what [this sign says]…those aren't even letters I'm comfortable. I don't even know 
what that is.” So that, I think, is the biggest hesitation I have, but in terms of 
safety-wise, I feel comfortable...not comfortable, but I'm hesitant towards all 
places regardless of where I'm going. 
When I asked Jeremy if he would be comfortable or uncomfortable studying 
abroad in Africa, he was very specific about discussing a variety of issues going on in 
each area, ultimately indicating he would be comfortable studying in all parts of Africa 
except East Africa because of the turmoil that is occurring there. Despite Jeremy having 
chosen England for his study abroad host country, he seemed to be more informed about 
other regions of the world and was not deterred from choosing Africa due to discomfort 
or lack of knowledge. He then went on to state:  
One of the biggest things about…study abroad is getting out of that American 
mindset. Africa, …because you know that the movies that you see and whatnot in 
just American culture, it's going to probably scare a good chunk of people away 
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from it. Because most Americans don't know what's even going on in Africa. 
Like, I don't think I've seen 30 news articles about Africa when I look at 
international news. It's always either Europe or East Asia. I never really see that 
much about Africa. It's kind of, if there is ever anything, it's normally Northern 
Africa because of its affiliation with the Middle East and that's I guess not a point 
in the right direction, because the Middle East for most Americans is scary... 
everybody thinks it's all a war zone, but in reality it isn’t. At least from what I can 
perceive. 
Not having any preconceived notions about what their experience might be like 
was also something participants in the cognizant group discussed, Jeremy stated, “I didn't 
have any preconceived notions about what I was wanting to experience or planning to 
experience. But I think that I just had an open mind and my main thing that I wanted to 
do was just to get out of America.”  
The boundaries between the three groups were not always distinct. For instance, 
even though Judy was part of the impartial group, she echoed this same belief as Michelle 
when asked why she did not include safety as a reason she used for selecting her study 
abroad host country. She stated, “I think it probably didn't come up because I guess as far 
the gender studies majors coming in, as [a] cisgender woman I don't think I feel safe in 
most places. So I guess the level of safety would always be around high alert until it 
backed down.” Both women stated that they were alert and aware of safety concerns 




Findings: Research Questions 
Q1 How does U.S. students’ reasoning contribute to the choice of a host 
country for their study abroad program? 
 
Q2 Upon re-examination of U.S. students’ reasons for choosing a study 
abroad host country, how do they perceive the effectiveness of their 
choice? 
 
Reasons and Rationale for Host  
Country Choice 
 This section responds to the first research question and also addresses the findings 
specifically related to the reasons participants stated they used when choosing their host 
country for their study abroad program. Each sub-section is listed and described in order 
of popularity. A list of all reasons disclosed by participants can be seen in Table 4.  
 
Table 4 
Reasons That Contributed to Study Abroad Host Country Selection 
Reason Number of Participants  
Travel 6 
Academic 5 
Cultural Interest 5 
Non-Americanized 4 
Additional Reasons  
People Influence 3 
Cost 2 
Became educated about the country 1 
English Speaking 1 
Learn about self 1 
63 
 
Travel. A majority of participants were focused on finding a host country that 
allowed them to travel while they were abroad. Travel was discussed as both additional 
in-country travel as well as access to travel to surrounding countries while participants 
were studying abroad on their program. Judy stated, “It is like basically in the center of 
Europe, it was a good place if you did want to travel that you could get to a lot of other 
places pretty well.” Margo also stated, “Well, it's central in Western Europe, so you can 
go to a lot of different countries as opposed to if you were in Spain, you're already on the 
very west side.” Annette referenced her proximity to a major airport, even though she 
was studying abroad in the United Kingdom: “[I liked to have accessibility] to travel, 
because while I was abroad I wanted to travel to other countries, and while you live on an 
island, I was 20 minutes away from a major airport.” Michael was also explicit in stating 
his desire to travel while abroad even though his specific main reason was academic, 
stating, “[my host country offered] the opportunity to be able to go and travel to other 
places within Germany or within Europe.” Irene studied abroad for Spanish language 
intents and purposes, noting that travel access was a key reason she chose her study 
abroad country: “I liked the idea of being able to study in Europe. It was a lot easier to 
travel like throughout Europe while you're living there. And there's more places that are 
on the top of my list of places to see in Europe than like South America.”  
Academic. Several of the participants stated academic coursework was a main 
reason for choosing their study abroad host country. Michael stated, “The program that I 
joined in Germany was what really attracted me.” Margo also stated how her major 
program course work had a major influence on her study abroad host country selection: 
“Germany lined up pretty well with our schedule, but also it's an engineering powerhouse 
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and I was going over there to take some of my mechanical engineering courses.” Annette 
shared how important academics were to her choice as well: “The program that I was 
going to, and the school that I was doing it at had my major; I'm a marketing major, so 
they either had marketing classes or business classes that I can take. So that was 
definitely a big consideration.” The students who stated academics were a key reason for 
their choice of a study abroad host country were clear that they were looking explicitly 
for major specific courses, and not general education courses to take while abroad.  
Cultural interest. Having a cultural interest in the country you are traveling to 
was expressed by four of the participants. For some, it was cultural identity, and for 
others, it was culture knowledge. Rose felt like her country selected her, she did not 
choose it; her cultural identity was really important. She stated, “I knew that the people 
would look like me. That was number one.” Annette used culture as a main reason for her 
host country selection as well; however, in her case she made the assumption that those 
going abroad already have an idea of what a country will be like once they get there. She 
said: “I would probably say culture because, I mean, it's pretty self-explanatory if you 
don't like the idea of the country, you don't want to travel there.” She then went on to 
explain: “From what I see, [my reason for choosing this country was] assuming what the 
culture is like, wanting to experience it for myself to see if it's better, worse, the same. 
How it's different.” Annette additionally stated that she “always had a fascination with 
England.” 
Non-Americanized. Some participants were looking for a study abroad host 
country where they felt removed from Americanized comforts. Michelle stated: “I like 
the challenge to see what I can do and how I can get by in another country, especially 
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when you don't know the language. That's really fun. It's really frustrating sometimes, but 
it's really fun.” Judy stated in her response that she was looking at pictures of her study 
abroad host country prior to her departure and said, “looks super pretty and cool and I 
would like to explore that.” Judy was then asked specifically if she was looking for a 
location that was not Americanized and her response was, “Yes. Yeah, very much so. 
Yeah. One of my favorite things is wandering and looking at all the old architecture.” 
Rose also stated how she was looking for a more international experience that would be 
different than most, she shared: “Going somewhere that was not in Europe. I really 
wanted to embrace that international part of me, that global citizen.”  
Additional reasons. In this section, I address the additional reasons participants 
stated they used to select their study abroad host country choice. The reasons discussed in 
this section were identified by three or less participants. The influence of other people 
had a large impact on a few participants in this study. Irene shared how hearing about 
others’ experience in the program in which she was interested helped her choose that 
specific country. She stated: “I had known people in my program previously who have 
studied in the city I studied in, and they really highly recommended it.” Judy’s academic 
advisor had heavily influenced her decision to study in the Czech Republic:  
‘I want to go somewhere. I don't have a specific place I want to go.’ And pretty 
much anyone who came to [my advisor] with that [statement], she said, ‘Well, 
Prague is one of my options but here are all the others.’ So her talking about that... 
definitely went into it. I could see how good of an experience she actually had and 
she could tell me some stuff about it. 
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Judy went on and continued to explain how her advisor educating her about the Czech 
Republic was really beneficial in her decision on where to study abroad: “A lot of that 
helped. I think that it was a country I didn't know very much about.” Judy also referenced 
her advisor again as the most influential reason she chose her host country stating:  
Everybody goes to London. [My advisor] said something about like, the fact that 
you're studying abroad at all is great and it's a good experience. It will feel 
different no matter what. But so many people use the comfort of ‘I want to go to 
an English speaking language’ or ‘I want to go to something that's sort of familiar. 
I want to go to see this.’ I do remember her being like, ‘It's so much more rare to 
go and challenge yourself a little more or to see something ...If you're going to do 
it, why not really go big or go home’ kind of thing. 
Judy explained that the discussion with her advisor, in addition to her advisor’s new 
information about a country she had little knowledge of, would become a great choice for 
her, not only because she felt it would give her a better study abroad experience, but also 
because it ended up saving her a couple thousand dollars in program costs compared to 
the other program she was interested in located in Ireland/England. 
Amelia, on the other hand, was quite adamant about studying abroad in a country 
which was English speaking, stating: “I did narrow it down to Ireland. It was primarily, it 
was English speaking, so I would've just felt more comfortable being able to go to a 
country that I could [communicate] with my main native language.”  
 Only two participants discussed how the cost of their study abroad program was a 
main contributor to how they chose their host country. Judy and Jeremy both indicated 
that the cost of their program was a contributing factor in the choice they made to select 
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their host country for their study abroad program. Judy, however, took it a step further 
and even stated how the monetary exchange rate was a factor for her as well stating: The 
fact that the program itself was a lot cheaper and…they're in the Krona. So it was like ... I 
wonder if I can remember it. I should. A 500 was like $10 so it was a really good.” Judy 
was the only participant who made any mention of the exchange rate between the 
American dollar and the monetary unit used in the participating study abroad host 
country,  
 One participant [Michelle] discussed how she went into her study abroad 
experience wanting to learn more about herself:  
I just like traveling. I like new experiences. I think that there's something to be 
said about learning more about yourself in these different environments. You 
really learn about yourself. You're resourceful, you have to be resourceful, and it's 
kind of like a challenge for me. 
Reconsideration After Study Abroad  
Experience 
To answer the second research question, I again sorted my participants onto a 
continuum line, based on a combination of how each participant responded to which 
regions of the world they would be uncomfortable studying abroad in, along with how 
they responded to their consideration of other locations for their study abroad host 
country post a study abroad experience. After each participants’ study abroad experience, 
based on the information gathered, several of the participants had moved on the 
continuum line. Each participant was arranged on the continuum line when they were 
selecting their study abroad host country for the first time, in terms of their position on 
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the continuum line after the return from their study abroad program was in combination 
with how they would select a host country if they were to study abroad for a second time.  
Only one participant (Annette) remained in the lower end of the continuum line 
after re-evaluation upon the return of their study abroad program. Annette remained in 
her same location on the line because although the student “definitely” had a positive 
experience; she was still quite reluctant to travel to other regions of the world without 
factual research, though it did not seem as though any was actually completed based on 
her statements. She still made assumptions about various regions and how the people 
would react to her if she were to study in that area. When asked if she would be open to 
studying in other regions of the world that she was resistant to the first time if she were to 
study abroad again, she stated: 
I still think I wouldn't consider [these countries], just because from what I've seen 
in the news and from what I've heard from friends, even if it's not politically or a 
government situation for a young woman, it is unsafe to travel there alone, or with 
a group of young women.  
The statement this participant makes appears to be derived from what she has seen on 
news media and heard from friends. It does not show any real indication of her 
developing these perceptions based on her own cognitive abilities or what she learned 
factually, but rather developing them from what she was told.  
Of the two participants (Amelia and Margo) in the middle of the continuum line, 
one did not have a change from the first positioning and the other moved into this 
position from the lower part of the continuum line, showing growth after her program. 
Amelia demonstrated part of her personal growth by discussing how she would be much 
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more open to studying in other parts of the world if she were to study abroad again: “I 
think I would be comfortable going to most of these [regions] except the Middle East.” 
When Amelia was asked more specifically about the Middle East, her response was: I 
would go if I had a friend go with me, but by myself I would not go.” Again, I attributed 
this to personal growth from her study abroad program, since prior to her study abroad 
experience, she was quite adamant about traveling to only an English-speaking country.  
Margo stated that she had a positive experience on her study abroad program, she 
even discussed how she enjoyed some of the surprises she encountered while on her 
program:  
I didn't really have any expectations going into it. I mean, I didn't know the 
language. I didn't really know the culture and I didn't really know what Germany 
looked like to be honest with you. I just said, "Let's do it" but there were things 
that surprised me about it, just German demeanor and how, I guess, stoic they are 
until you actually get to know them, then they're actually really nice. I would say I 
was surprised by its sheer beauty as well, since I didn't know what to expect. 
Margo’s perception did not appear to be any different from how she viewed the various 
regions the first time. She indicated that she was willing to see new places, but still had 
the same hesitancies as she did prior to her study abroad program, stating: “I wanted to 
see something different. I want to just, I don't know, be surprised, I guess. The Middle 
East, I'd still be a little nervous to go there to be honest with you, just from news and stuff 
like that.”  
The number of participants became more open to other experiences in the higher 
side of the continuum line became larger after students participated in their respective 
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study abroad programs. Many of them shared interesting perceptions on either thoughts 
they confirmed to be true, learned through their study abroad program, or intrigued them 
about the world in general. When I asked participants if they would be open to studying 
abroad in a region they were not originally open to, Jeremy stated:  
I think I'd pretty much be comfortable with going most places in the world, just 
because that whole getting out of the country and thing, and then it's like you're 
getting out of that American-centric mind frame, further out of that Eurocentric 
mind frame because it's just the whole global I-frame, I guess. 
Irene shared: “Now, after having the experience in Spain, I think I would consider like 
Peru and some of the other places that the university offers, more.” Similarly, Michael 
said: “I think if I studied abroad again, I would try to go to Asia or maybe New Zealand 
or something. Somewhere real far away; it might be a lot different culture. Because 
Germany felt really similar in a lot of ways.” Judy also shared her experience by stating: 
“Once I kind of relaxed and got into a groove of rhythm and wasn't just like, oh my God, 
I'm going to get country culture shock kind of thing, I did feel really safe and I did go for 
walks and stuff by myself and I found that to be amazing.” 
Michelle talked about her openness to study in other areas of the world and 
additionally shared why she felt other Americans might be hesitant about traveling to 
certain places:  
I think our media has a big part to play in the reservations that I and other people 
may have, but that's something that I try to keep in check because a lot of those 
things aren't even accurate depictions of these places. And so that's something that 
I try to keep in mind, because like the Middle East, that's something that 
71 
 
previously I would've been like, "Oh boy, I don't know about that one," but I think 
the more that I'm learning and the more that I'm understanding the world, and 
especially our media, it's just biased coverage. So, I think that's something that 
could be a hesitation, but I try to keep that in check. 
Rose was very open about her process being more of an internal feeling rather 
than things she was looking for in a host country. When posed with this question of how 
open she would be to studying in a region she did not indicate as comfortable the first 
time, she stated:  
I like to think I'd be more open to it. I feel like I have to learn about the place a 
little bit. Even if it's very small details…For instance, I worked on a project with a 
lot of details with the country, Oman. And I had never heard of Oman before. But 
being that I worked with it so much and I heard it so much and I was learning 
about the culture and the customs and day to day life, I'd probably go. I'd probably 
visit. 
Each of these participants made clear statements based off of their own 
experience and cognition about their individual stances of their comfortability with the 
world. Even though not all participants in the higher part of the continuum line identified 
as feeling comfortable studying anywhere in the world, they did each indicate an 
understanding of world happenings or wanted to become more educated about an area 




If Studying Abroad Again, Reasons  
and Rationale for Host  
Country Choice  
 This section presents the findings for reasons participants used if they were to 
study abroad again, as well as which reasons would need to change for them to study 
abroad in a region where they would feel less comfortable. The participants had varied 
responses, with some saying they would use the same reasons they had utilized for their 
first time abroad and others stating how they would explicitly look to choose a place with 
which they were unfamiliar.  
 Only one student (Jeremy) stated he would use the same reasons if he were to 
study abroad again: 
I think I would probably use the same factors [i.e. following a favorite professor]. 
I think it wouldn't require academic staff to help me along with my decision, 
which I mean, if I didn't know the professor or whatnot, where I was going to… 
Country? I don't think I'd necessarily care. I think was just being able to have a 
little bit of freedom to go beyond the itinerary and do your own thing.  
Another student, Annette, stated how she would mostly use the same reasons but 
added an additional reason into her rationale, saying:  
I think I would definitely consider those factors. I would also add in price, just 
because I had a friend that studied in Central America and she said it was so 
cheap once you got there. Compared to Europe I definitely had to budget a lot 
more. I would say for me going forward, definitely price as a consideration on top 
of those other factors. 
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 The rest of the participants made statements indicating they would seek to study 
abroad again in a location they were unfamiliar with and/or use different reasons in 
choosing their study abroad host country. Michelle stated: “I think if I go abroad again I 
would want to seek out a place that I'm unfamiliar with…I want something new. I want 
something different. I want to challenge myself again.” Michael also talked about how he 
would be more open to other areas: “I just think if I were to do it again, [if] I started out 
again, that I'd be more open to going anywhere. Not particularly holding in on the one 
program because I really enjoyed it, but there's so many different opportunities out 
there.” Similarly, Irene shared:  
I would still like opportunities to travel, but I think I would also want to go to a 
part of the world I haven't been to at all. I've been to Europe, so I would maybe 
want talk to go to somewhere in Chile, or in Central America, something new for 
myself. 
Amelia was previously very set on only studying abroad in an English speaking 
country, however, if she were to study abroad again she said:  
I think a different one, because I'm definitely more open to going to a country that 
English isn't their primary language now. Because I've traveled before now and I 
think if I were to study abroad again, I would go to a school that helped me with 
credits towards my major. 
 Judy showed a little more self-reflection in her response when she stated:  
I might take my own experience into account more so I guess. Like I thought I 
was going to like France and Paris way more than I ended up liking it and... we 
just went for a weekend, and my whole life was like, I just want to go to Paris. It's 
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like…I don't love it as much as I thought I would. So I guess I would factor my 
own expectations a little differently. I ended up loving Poland and I don't think I 
would have ever in my life thought to have gone to Poland before that. 
Reasons if selecting an uncomfortable region. Participants were asked if they 
would utilize the same reasons or add additional reasons if they were going to be 
studying abroad in a region they had indicated as uncomfortable. Three participants 
discussed how they would use the same reasons but add safety to the list. Jeremy voiced 
some of his safety concerns by sharing this: “I think maybe an additional factor would be, 
you know, of course like a security detail or whatnot. I've known people to go to like 
Central America where their tour group aid has actually hired guards to sit outside of the 
hotel.” 
Margo also shared similar safety concerns, stating: “I'd probably include 
additional…crime rate.” Rose did not necessarily have safety concerns, but she raised her 
concern about fitting in to a region and how she might be accepted:  
I'd probably use the same [reasons]. I wouldn't want to go somewhere where I feel 
like people want to pick my brain about things or by the way that I look or the 
way that I speak or something like that and I wouldn't want to be the only one 
[who looks like me]. And this is me just thinking for any place that I have not 
heard of. 
Some of the participants shared they wanted to do more research before studying 
abroad in a destination they felt more uncomfortable in. For some, it was to see how 
communication would work to keep in touch and for others it was simply to learn more 
about the location. Michelle stated:  
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I think there'd be, hopefully, a lot more research that goes behind it instead of just 
like, ‘I want to learn. Let's just do this.’ Let's learn a bit about the culture, about 
the language, something like that. because I feel like once you're more prepared, it 
makes it less uncomfortable when you're in uncomfortable situations, so I think 
that preparedness would help me out with any hesitations I would have. 
Michael echoed this stance as well and also included his need for communicating 
with his family as a priority, stating:  
I definitely think [my reasons for selecting a country] would change. Thinking 
about it now. Being comfortable with Europe kind of made it easy to focus on 
what exactly I wanted to study right then. The fact that I wanted to focus on my 
major because I knew I'd be comfortable there. I think if I went somewhere like 
Asia or somewhere impoverished or rural Japan or something, I would definitely 
have some different factors. I probably would want to talk to people who've 
already been, and just see what the experience is like…And staying in 
communication with my family [is important]. Because they like to stay really 
close and I would be uncomfortable if I couldn't contact them pretty regularly. I 
mean other than that, well, no. It'd be cool to go somewhere and farm some 
cornfields or rice fields. 
Becoming more informed/educated about an unfamiliar area appeared to be 
important for participants being more willing to step out of their comfort zone. Though 
not all participants thought this way, this range of responses seemed to display a variety 
of different types of students who chose to study abroad. Understanding that many 
students would potentially be interested in studying abroad in a location they had not 
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originally anticipated by simply becoming more educated about that location could make 
a big difference in how a study abroad office advises its students and builds/maintains 
their programs.  
Assumed experience in an uncomfortable region. This section displays 
participants’ responses when asked how they felt their study abroad experience would 
have been different if they had made the choice to study abroad in a region they 
previously identified as uncomfortable. Some participants felt their experience would 
have been more limiting, as in they would not have been able to travel as much or be as 
comfortable walking around exploring on their own. Margo shared:  
I think I would have been less inclined to travel as much or step out of my box 
just maybe out of fear that something bad would happen. I mean there were times 
where I kind of thought something bad would happen in Europe, but it wasn't to 
the point where I was deterred from going anywhere or doing anything. 
Annette also shared this opinion: “I don't think I would have experienced as many 
things.” She then followed that statement up with: “I feel like I would have definitely had 
to be with multiple people to feel comfortable, and I just wouldn't probably have let my 
guard down, and befriended as many people.”  
Other participants expressed the thought that it would have taken them a lot 
longer to adjust to the country. Michelle stated: “I feel like there might be more fear if I 
wasn't prepared.” Amelia also shared her thoughts on adjustment: “I think it would have 
taken me a little longer to adjust to the culture, learn how to communicate with people in 
different ways.” Michael also echoed the culture adjustment by stating:  
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I think it would have been more like learning, more adjustment, more culture 
shock. Because I never really did feel much culture shock living in Germany. I 
just kind of settled into it, really liked it. It really didn't change much. I think if I 
went somewhere like Asia, and there were things about the culture that I didn't 
understand or that are a lot different, I would've had more trouble adjusting. 
Rose similarly shared:  
I think it would be a lot more for me to learn. I think it would be a lot of 
unexpected moments. A lot of sitting back, and not saying letting things happen to 
me, but more so observing since I didn't know a lot about the culture, about the 
day to day life at all. 
Irene also shared her thoughts about cultural adjustment and additionally shared 
an experience she had while abroad:  
While I was studying abroad in Spain, I did travel to Morocco, which was like 
something I had been a little bit hesitant about before I had left to study abroad. 
But after experiencing that, I would no longer be hesitant to go there. But I know 
like beforehand, it did stress me out a bit, just because I didn't really know much 
about that region of the world. And having like the actual experience of going 
there, definitely just changed my perceptions because I realized that I didn't really 
have any ... I never really had a reason to be nervous or distrustful about the 
region. I just like had heard things that people would say like on the internet, or 






 Participants were given the opportunity at the end of the interview to share any 
additional information with me. Not all participants had thoughts to share at this point; 
however, the participants who did share really reflected upon their experience abroad as 
well as what they learned about themselves throughout the interview process, which was 
an unintended benefit. Margo shared: “It was interesting that you brought up all the 
regions, because I never even thought about Africa. I never thought about these different 
places and I'm not even sure why, to be honest with you.” Michael discussed how he 
viewed global context in relation to his specific academic program:  
I think that global context and engineering particularly should be included in 
curriculum. Not necessarily studying abroad, but I think whatever you learn 
today, when you are connected to all the information that you can ever get. I think 
everybody should have to look at different cultures and the way that they do 
things. Kind of related. 
Jeremy also discussed a more global context in his added response, stating:  
People that go to these places, like, the education is not just in their classes, but I 
think it's just having those conversations with people, if you have questions about 
stuff or things, it just gives you more of a basket to pull from to either… 
embolden or whatnot. It just an educational experience all around and it's very, 
very valuable, I think. 
Summary 
 Overall, Chapter IV presented data gathered from the nine participants from five 
different Mid-sized public/private universities. The interviews were used to explore the 
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research questions for this study. The chapter presented the findings that emerged from 
data collection through the use of triangulation, creating an audit trail, member checking, 
and coding techniques. The findings suggested that students who attend our institutions 
and decide to study abroad have a wide range of reasons for choosing their host country.  
In this chapter, I organized participants onto a continuum line, noting the growth 
or lack thereof in each participant from how they made their original decisions to how 
they would make future decisions. The findings from the low end of the continuum line 
showed how perceptions did not always change even after a study abroad experience. The 
middle part of the line exhibited movement in the findings since many of the participants 
originally positioned in that area of the continuum line ended up on the high part of the 
line when reassessed after reflecting on their study abroad experience. Similarly, the 
cognizant group demonstrated growth amongst the participants since more participants 
were added to this group after being reassessed after reflection. Moreover, participants 
who were already in this group demonstrated further depth within their own 
understanding of the world and exhibited knowledge they learned and/or found 
fascinating about an area of the world with which they were less familiar. Though the 
perceptions participants shared before and after their study abroad experience did in fact 
shift positively, for the most part, the majority of participants indicated that if they had 
been more educated about the regions they felt uncomfortable about, they would have 









DISCUSSION AND CONCLUSIONS 
The purpose of this study was to gain an understanding of the perceptions and 
reasons U.S. students use to choose a study abroad host country. In addition, this study 
examined how students’ perceptions influenced their choice of host country. Most of the 
focus in existing literature surrounded the reasons students chose one host country over 
another for their study abroad program, particularly focusing on students from developing 
countries (IIE, 2010) and non-English speaking countries (Bhandari & Blumenthal, 
2009). Little research has been conducted discussing the perceptions and factors U.S. 
students use when choosing their host country for their study abroad program (Smith, 
2016).  
Research Questions 
 As stated in previous chapters, this study intended to address the following 
research questions: 
Q1 How does U.S. students’ reasoning contribute to the choice of a host 
country for their study abroad program? 
 
Q2 Upon re-examination of U.S. student’s reasons for choosing a study 
abroad host country, how do they perceive the effectiveness of their 
choice? 
 
This chapter offers a deeper understanding of the reasons and perceptions U.S. students 
use when selecting their host country for their study abroad program. Lastly, based on the 
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findings and discussion that are presented, this chapter also outlines limitations and 
suggestions for future research.  
Discussion  
In Chapter I, I was explicit in stating that this dissertation was not about students 
who came into the United States for higher education study from other countries nor did 
it concern the reasons why U.S. students chose to study abroad. Additionally, I stated 
how the majority of existing literature surrounded the reasons students chose one host 
country over another for their study abroad program, focusing mostly on students from 
developing countries (IIE, 2010) and non-English speaking countries (Bhandari & 
Blumenthal, 2009). I purposely made these statements to show the contrast and 
distinctiveness between the literature and my research topic.  
 In exploring the findings from my research, I confirmed that looking at the 
reasons and perceptions U.S. students used when selecting a host country for their study 
abroad program revealed a large gap in the literature that needed to be explored. Current 
literature discussed how students who were not from the U.S. used family influence as an 
important reason for their host country selection when studying abroad (Mazzarol & 
Soutar, 2002; Pimpa, 2005; Yang, 2007). However, my findings showed this was not the 
case for U.S. students. While family influence was specifically not an important reason 
for the nine U.S. students in this study, the influence of other people was an important 
reason. The influence of people was not limited to family; influence in this study also 
included a friend, advisor, faculty member, or any other person a student might 
encounter. However, without further research, no literature specifically explained why 
family-specific influence was not as important as other people for U.S. students.  My 
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findings showed considerable differences between U.S. students compared to the reasons 
current literature stated were used by students from developing non-English speaking 
countries. 
 Additionally, the findings in my research showed many U.S. students were 
looking for the opportunity to travel to other countries or even further travel within their 
study abroad host country while there for their program. Current literature did not discuss 
this particular reason for students from developing or non-English speaking countries as a 
main reason in the selection process for choosing a study abroad host country. 
Furthermore, a majority of U.S. students do not complete their entire degree while on a 
study abroad program but rather complete credits toward partial completion of a degree 
by studying abroad for shorter periods of time (IIE, 2010). The findings in my research 
showed U.S. students wanted to explore another country’s culture. Some participants 
listed it as a reason why they chose their host country, many talked about how being 
more educated about a country would be influential to their decision, and they also 
mentioned wanting the ability to be able to travel and explore their host country and 
neighboring countries while abroad. A great deal of the current literature [about 
developing non-English speaking countries] discussed studies that had been completed 
based only on students who had studied abroad for an entire degree (Bhandari & 
Blumenthal, 2009; deWit et al., 2013). 
 A commonality amongst several of the participants throughout the interviews was 
a lack of and/or need of more education about the destination. Several of the participants 
referred to a lack of knowledge about the areas they were not comfortable in as one of the 
main reasons why they were not comfortable considering that area to study abroad. 
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Although my participants thought they knew where they were going, they learned more 
about their host country during their study abroad program. It was not necessarily a case 
of understanding; it was a case of growth. One participant (Rose) who identified Oceania 
as uncomfortable did not realize Australia and New Zealand were a part of that region 
until I informed her that those countries resided in the region. This realization did not 
occur even after the participant was shown a picture of the region for identification 
purposes of distinguishing if Oceania was a region she was comfortable or uncomfortable 
traveling to for her study abroad program. After I had informed the participant about 
Australia and New Zealand being in Oceania her response was, “I didn’t know it was 
called Oceania.” She then followed that up and stated: “Because before I was going to 
South Africa, I spent a semester in Australia, but I did not know that that's where I was.” 
This was a great example of how upon re-examination, a student could have travel 
experience in a location but still be unaware about where they actually were in the world.  
In Chapter IV, I provided examples of how participants made various statements 
about how not knowing much about a region made them nervous or once they learned 
more about a location they were less nervous and more willing to travel to those 
locations. I also discussed how some participants had particular perceptions of a country 
and once they were actually in that specific country their experience was nothing how 
they thought it would be, both positive and negative. For instance, some participants were 
excited to visit a country they really wanted to go to but once they arrived in that country, 
it was nothing like how they thought it would be so they ended up not having a good 
experience. On the other hand, there were also participants who had traveled abroad that 
they did not have any initial interest in going to, and ended up changing their perception 
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of that country to a very positive experience to the extent that some of them stated it was 
one of their favorite experiences.    
 Since constructivism is based on a participants’ experience and knowledge and 
truth is the result of perspective so knowledge and truth are created and not discovered by 
the mind (Creswell, 2013). A majority of study participants did study abroad in a location 
that aligned with the reasons they listed they were looking for in a host country. 
However, many participants indicated they would have been more open to considering 
studying in a different location if they had been more educated about the other 
opportunities that met the reasons they were looking for in a host country. Organizing my 
participants onto a continuum line based on their perceptions and knowledge of various 
world regions and re-grouping them after they had their study abroad experience showed 
how their awareness had changed in the majority of cases.  
Links to Theoretical Framework 
 I utilized two theories that helped me conceptualize this study and organize my 
findings within a general framework. The two theories I used were the theory of planned 
behavior (TPB; Ajzen, 1985) and the push-pull theory (Mazzarol & Soutar, 2002). The 
link between TPB and the findings was valuable because I could match up each 
individual part of the theory with individual parts of how my participants described their 
decision-making process during the interview. However, the push-pull theory model did 
not apply to my study as well as the TPB because the factors listed in the model were 
more closely related to reasons why students chose to study abroad, which was not the 
topic of this study.  
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  The TPB proved to be an applicable theory to this research project (Ajzen, 1985). 
It accounted for a variety of influences students had throughout the decision-making 
process that they used and identifies how each of them interact with one another. The 
TPB maintained behavior is a function of significant information or beliefs related to a 
behavior (Ajzen, 1991b). This study took into account a number of influences, which was 
why it was important this study incorporated both reasons and perceptions into its setup.  
The TPB was also applicable for this study because it facilitated the detection of 
potential relationships among students’ beliefs (i.e., what they are looking for in a host 
country), attitudes (i.e., does the student feel safe going to country x?), and their 
behaviors (i.e., what host country they actually chose). The intention piece of the theory 
related to when the student chose between country A and B. In this study, the behavior 
part referred to where the student actually went abroad.  
The push-pull theory (Mazzarol & Soutar, 2002) did have some merit; however, 
based on my experience in this study, it did not explain the behavior as well as did the 
TPB (Ajzen, 1985). The basis of this theory could be made more relevant for this type of 
decision-making process but additional research needs to be completed to be able to 
make this theory applicable to this type of decision-making research in study abroad. The 
push-pull theory primarily focused on reasons students used to choose to study abroad 
but not necessarily how they chose their host country. 
Looking at the push-pull model (Mazzarol & Soutar, 2002) in student mobility 
discussions, current literature explicitly only accounted for reasons that influenced a 
person’s choice to study abroad. While some might argue the push and pull factors listed 
in this model could also be applied to a student’s choice of host country, my study’s 
86 
 
findings presented different reasons than were shown in the push-pull model. Macready 
and Tucker (2011) discussed 12 main pull factors, which I segregated into two lists 
including reasons that might not apply to U.S. students and reasons that might apply to 
U.S. students (see Figure 12). With the findings from my study and reviewing the factors 
on the reasons that might apply to the U.S. students’ side of the 12 main pull factors 
table, only three of the main pull factors were acknowledged: traditional links and 
diasporas, affordable cost, and effective marketing. However, although these three were 
brought up in my interviews from my participants, which gave some validity to this 
theory, these factors were only brought up by two individuals from this study, which led 
me to think the TPB (Ajzen, 1985) was a better fit.  Figure 13 shows an example of one 
participant fitting into the TPB model. Even with only nine participants in this study, with 
there being 12 main pull factors and only three of them being mentioned by two of the 
participants, more of the pull factors should have been listed for this theory to be more 
viable. This supported for me how important this type of research is to understand what 
students from developed English speaking countries used as reasons in conjunction with 












Figure 12. Theory of planned behavior model with participant data examples.
Attitude
I don't think I was uncomfortable 
deciding anywhere in there 
(Europe)
Subject Norm
I don't think that Central or 
Eastern Europe is a place that I 
would have just been like, I'm 
going to go
Intention
it is like basically in the center of 
Europe, it was a good place if you 
did want to travel that you could 
get to a lot of other places pretty 
well. 
My advisor promoted the 
program for sure, she participated 
in it and really educated me on a 
country I knew nothing about.
Behavior Czech Republic
Perceived Behavioral Control
I wanted to challenge myself a 
little more, just have a more of a 
culture experience is something 








Likewise, Mazzarol and Soutar (2002) and Yang (2007) listed six factors they 
found to be most influential to students’ decision in selecting a host country. However, 
similar to the discussed differences in responses I received in my pilot study in 2015, this 
study’s findings also corresponded significantly closer with Berg (2015) than they did 
with either Mazzarol and Soutar and Yang. Although a few of the six factors Mazzarol 
and Soutar and Yang listed were consistent with the findings of my study, they were not 
the most influential findings.  
Limitations 
 Utilizing a pre-post interview model in this study would possibly have allowed for 
a truer picture of participants’ thoughts before and reflections afterward but this was not 
possible in my case. My study was not compromised by not utilizing the pre-post 
structure. I chose to keep my single post interview structure based on my own experience 
of studying abroad (more than once) as well as reflecting on the data I had collected and 
how my participants responded in my pilot study, though there could be other issues with 
a pre-post design as well.    
 My participants came from mid-sized public and private institutions so I do not 
believe those variables would make a difference if this study was duplicated by isolating 
any of those variables. From what I know of the population, my representation of male to 
female as well as White to minority participants closely reflected the overall numbers of 
students who study abroad. The gender breakdown for the 2017/18 academic year was 
67% female and 33% male (IIE, 2020c). For comparison purposes, I chose to report only 
the ethnicities for the participants whom I had in my study. The ethnicity breakdown for 
the 2017/18 academic year was 70% White  and 6.1% Black (IIE, 2020c).  
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Another limitation of my study was I did not delineate length of time my 
participants were abroad. Students might be more willing to study in a more 
uncomfortable country for a shorter period of time than a longer period of time, e.g., a 
semester. I did not want to limit the number of participants I could attract to my study by 
adding a length of study variable for eligibility. It would be interesting to see what the 
similarities and differences would be between an academic year, semester, summer, and a 
two-week study abroad program.  
Application to Practice and Future Research 
Further research on this topic could impact higher education curricula, overseas 
program designers, internationalization and globalization of campuses and pedagogy, and 
challenging students to go outside of their comfort zone. Although this research was 
limited due to the restricted case, it is a beginning to gaining an understanding of our own 
students, to better advise, and better educate U.S. students who choose to study abroad. 
This research could affect the way in which international education offices and 
institutions of higher education (both international and domestic) approach study abroad 
programming (Bhandari & Blumenthal, 2009; IIE, 2010; Koppen, 2014). Other persons 
who could be invested in this topic include U.S. students who participate in study abroad 
programs as well as anyone who wishes to understand and how many kinds of students 
obtain a portion or portions of their education in another country. These findings could be 
used by an institution for marketing and cultural competence reasons and also have the 
ability to be used as a more general oversight as to how traditionally aged U.S. college 
students perceive the world. Furthermore, study abroad and international programming 
offices could utilize this information to learn new ways to approach students about the 
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various study abroad options available to them that fit the criteria each student is looking 
for in their host country.   
This information could show students how to reflect on and create their own 
perceptions based on more informed or varied sources of information and not on possible 
biased information such as social media and the news (since much of it is slanted 
negatively and some sources might be less biased than others), or other people who might 
not have factual data they are sharing with others. In various parts of the interview 
process, participants stated how simply attaining more information and becoming more 
educated about a lesser known location would have easily intrigued them enough to 
either consider or even select the location they were less familiar with compared to what 
they were originally going to choose. From a constructivist perspective, you do not 
necessarily know if this is “true” or not but this was what my participants stated and this 
was what they were perceiving. Gaining a better understanding on the reasons and 
perceptions of U.S. college students use for choosing a study abroad host country might 
also be profitable for other countries because if a shared perception of a region exists 
among U.S. study abroad students, these perceptions could be exposed to attract students 
to other various host countries (Koppen, 2014).  
This topic could be of great use if replicated in future research on a larger scale. 
During my research, other study abroad professionals who were involved noted the need 
for this type of information and said they would be interested in using such information if 
it were available. A suggestion for future research might be to conduct either a 
quantitative survey or a mixed methods study to obtain more generalizability and 
transferability. Additionally, many institutions have a general education or graduation 
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requirement that falls within a ‘global’ parameter; this information could potentially be 
used to enhance global education courses to better educate the institution’s student body 
about an area of the world which has preconceived notions/assumptions about it and to 
bring truth and facts about that region to students. Another future research suggestion 
would be to focus on the notion of race and ethnicity, i.e., going or not going to a 
particular location because of how you might or might not fit in with the locals of the 
host country because of your appearance.   
Conclusion 
Through this study, I sought to identify the reasons and perceptions used by U.S. 
students when deciding on a host country for their study abroad program. The number of 
students studying abroad continues to rise: during the 2017/18 academic year, 341,751 
students studied abroad, a 2.7% increase from the previous year (IIE, 2020e). Although 
the actual reasons a student uses to study abroad might be equally valid for locations they 
might not have considered in the selection process, the perceptions U.S. students have of 
other countries impact their choice of a host country. However, the early choice of 
selecting a region before selecting a host country from within that region does not 
currently exist in the literature for U.S. students; the literature highly focused on the 
decision to simply study abroad without specifying reasons for choosing a host country 
(Eder et al., 2010; Koppen, 2014; Mazzarol & Soutar, 2002; Yang, 2007).  
To discover what U.S. students’ perceptions were as well as what reasons they 
used to select their study abroad host country, I chose to conduct one-on-one interviews 
through a constructivist perspective. Utilizing the constructivist view also allowed me to 
rely on the participants’ experiences and stories as well as the interpretation of that 
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information and the learning that came from that shared understanding (Lincoln, 
Lynham, & Guba, 2011).   
In this study, I applied the TPB, which maintained that behavior is a function of 
significant information or beliefs relevant to a behavior (Ajzen, 1991b). This theory 
explains human behavior as applied to studies involving the relationship among beliefs, 
attitudes, and intentions (Ajzen, 1985). Utilizing this theory allowed me to find 
relationships between students’ beliefs and their behaviors. The knowledge gained by 
applying this theory in practice could provide the basis for effective ways to intervene 
with regard to a particular behavior where a social behavior needs a modification in a 
more favorable direction (Ajzen, 2012).  
My findings related to my first research question showed a variety of reasons U.S. 
students used when making the decision of choosing a host country for their study abroad 
program. However, none of the reasons the participants listed were clear stand outs for all 
participants. Instead, various reasons were named by the participants and only a few 
participants mentioned each reason. I was expecting to discover more consistency in my 
findings since a majority of my participants studied abroad for a semester. Additionally, 
they all came from mid-sized Midwest institutions and were about the same age. The 
findings related to the second research question showed all of the students in my study 
had a positive experience with the host country they chose using their initial reasons. 
However, most of them did reflect on their experience and how their perception of what 
they previously perceived as a less or non-desirable location, and how they needed to be 
more educated and learn more about those locations prior to making a judgement. Some 
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participants also stated they learned to not pay as much credence to other peoples’ 
experiences and to make their minds up themselves.  
Finally, two responses from two participants seemed to me to be both profound 
and fitting to conclude this research study. Both Michelle and Irene studied abroad for 
different reasons in different countries. They were majoring in different programs at 
different institutions. Yet each participant made statements that both provided insightful 
reflections about how they listened to other persons and interpreted those responses with 
their own fact checking and proceeded to continue on and create their own study abroad 
experience despite others opinions. Irene stated:  
[I]t's just like not really knowing stuff about regions of the world. A lot 
of…family members were even nervous about me going to…Spain, which is not a 
place to be…nervous for people to go to. It's a very developed country. And it 
was just interesting to see how people's perceptions of different regions of the 
world changed, depending on the region of the world we were in, too. Like, in 
Spain, people's perceptions of the United States or of Central America or South 
America were very different than people in the United States’ perceptions of those 
regions.” 
Michelle shared:  
First off, I think that traveling is crucial. I think that that's something that more 
people should be doing...not everybody has the financial means to do so, so I 
understand, but I think it's something that we should strive for, because the more 
you explore, the more you understand about the world, the more you understand 
about yourself. There's just like a whole.... It's just such a rapid growth as a person 
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and it develops you so much quicker, I think, than some other things. You learn so 
much outside of the classroom. You just get to apply those skills and you can't 
prepare for that in the classroom. You can talk about it, but it doesn't happen until 
you're actually out there doing things, when everything kind of comes together. 
I think the hesitation thing and being uncomfortable with situations, I 
think that's healthy. I think that's normal, but I think that our media has definitely 
influenced the way that we see different areas and also just the fact that we don't 
have a full picture. We're only being shown one story. We only get to see one side 
of the story and while there are these things that happen, just look at America. My 
friend from France was terrified to come here because she thought she was just 
going to get shot in school, which is a real fear that Americans live with, but we 
don't necessarily think about it on our day-to-day life, just as somewhere that we 
see only pictures of war, pictures of this. Those environments, I'm not saying that 
they're not dangerous, but I think that we only see snapshots of the whole story. 
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UNITED STATES STUDENT STUDY ABROAD  







Field of Study 2005/06 2006/07 2007/08 2008/09 2009/10 2010/11 2011/12 2012/13 2013/14 2014/15 2015/16 2016/17
STEM Fields* 16.4% 17.5% 17.6% 17.7% 18.9% 19.8% 21.1% 22.5% 22.6% 23.9% 25.2% 25.8%
     Physical or Life Sciences 6.9% 7.3% 7.2% 7.3% 7.5% 7.9% 8.6% 8.8% 8.0% 8.1% 8.1% 8.0%
     Health Professions 3.8% 4.1% 4.5% 4.5% 4.7% 5.3% 5.7% 6.4% 6.0% 6.3% 7.1% 7.1%
     Engineering 2.9% 3.1% 3.1% 3.2% 3.9% 3.5% 3.9% 4.1% 4.6% 5.0% 5.1% 5.3%
     Math or Computer Science 1.5% 1.5% 1.6% 1.6% 1.5% 1.8% 1.7% 1.9% 2.1% 2.2% 2.4% 2.8%
     Agriculture 1.3% 1.5% 1.2% 1.1% 1.3% 1.3% 1.2% 1.3% 1.9% 2.3% 2.5% 2.5%
Business & Management 17.7% 19.1% 20.2% 19.5% 20.8% 20.5% 20.5% 20.4% 19.6% 20.1% 20.9% 20.7%
Social Sciences** 21.7% 21.4% 21.5% 20.7% 22.3% 22.9% 22.4% 22.1% 18.7% 17.3% 17.1% 17.2%
Foreign Language and International Studies*** - - - - - - - - 7.8% 7.7% 7.4% 7.3%
Fine and Applied Arts 7.5% 7.7% 8.4% 7.3% 8.3% 8.2% 7.8% 7.8% 7.0% 6.9% 6.9% 6.3%
Communications and Journalism*** - - - - - - - - 5.6% 5.8% 5.7% 5.6%
Humanities** 14.2% 13.2% 13.3% 12.3% 12.1% 11.3% 10.8% 10.4% 4.1% 3.8% 3.7% 3.6%
Education 4.1% 4.2% 4.1% 4.0% 4.1% 4.2% 4.1% 4.0% 3.7% 3.5% 3.4% 3.3%
Legal Studies and Law Enforcement*** - - - - - - - - 1.5% 1.6% 1.5% 1.6%
Foreign Languages*** 7.8% 7.2% 6.2% 6.1% 5.8% 5.6% 5.3% 4.9% - - - -
Other Fields of Study 7.2% 6.6% 5.4% 8.9% 3.2% 4.8% 5.0% 5.2% 6.7% 6.8% 6.5% 6.8%
Undeclared 3.4% 3.1% 3.3% 3.5% 4.5% 2.7% 3.0% 2.7% 2.6% 2.6% 1.9% 1.9%
Total 223,534 241,791 262,416 260,327 270,604 273,996 283,332 289,408 304,467 313,415 325,339 332,727
* Science, Technology, Engineering, and Math
*** Beginning in 2013/14, Communications and Journalism  and Legal Studies & Law Enforcement were reported separately; and Foreign Language was merged with International Studies.
Note: Percent distributions may not sum to 100.0 because of rounding. 
** Beginning in 2013/14, changes were made in the classification of fields of study reported in the Open Doors U.S. Study Abroad Survey. Figures 
































Academic Year 2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 2016-2017 2017-2018
Disability* 2.6% 3.0% 3.6% 4.0% 4.1% 5.0% 5.1% 5.7% 5.3% 8.8% 8.5% 9.2%
Type of Disability 2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 2016-2017 2017-2018
Learning Disability 50.5% 47.0% 48.1% 52.2% 51.3% 43.4% 46.4% 43.8% 42.1% 34.4% 34.3% 33.5%
Mental Disability 25.4% 28.6% 24.6% 20.9% 19.9% 28.0% 27.9% 25.9% 27.0% 27.7% 32.4% 35.0%
Physical Disability 8.0% 8.1% 7.2% 5.5% 6.9% 7.6% 5.9% 4.7% 5.2% 3.6% 4.5% 4.1%
Sensory Disability 5.8% 5.3% 5.1% 6.5% 7.3% 3.8% 3.8% 5.0% 5.0% 4.4% 4.4% 3.1%
Autism Spectrum Disorder** - - - - - - - - - 1.8% 2.0% 2.2%
Chronic Health Disorder** - - - - - - - - - 23.2% 16.8% 16.1%
Other Disability 10.2% 11.0% 15.0% 14.9% 14.6% 17.2% 16.0% 20.6% 20.7% 4.9% 5.6% 6.0%
* Reported for the first time in 2006/07.
** Starting in 2015/16 the Type of Disability "Autism Spectrum Disorder" and "Chronic Health Disorder " were reported separately.
# of Institutions Reporting Disability Status 116 150 207 210 215 269 265 273 322 341 380 360.0%
Total Students with Disabilities Reported 1,006 1,401 1,874 1,827 1,876 2,786 3,194 3,638 3,831 5,641 7,424
TOTAL 241,791 262,416 260,327 270,604 273,996 283,332 289,408 304,467 313,415   325,339 332,727 341,751
* Reported for the first time in 2006/07.































12 main pull factors 
  
Reasons that do not apply to U.S. 
students 
  
Reasons that may apply to U.S. 
students 
● High quality study opportunities.  ● Traditional links and diasporas.  
● Specialized study opportunities.  ● Affordable cost.  
● 
Operating in a language in which 
mobile students speak or are 
interested in learning. 
● 
Good prospects of successful 
graduation in a predictable period 




● Post-study career opportunities.  
● 
Home country support for going 
abroad.  
● Effective marketing.  
● Good prospects of high returns.  ● 


























1. Did you participate in a study abroad program at a regionally accredited 
higher education institution while you were pursuing an academic degree? 
 
2. Which regions of the world did you identify as feeling comfortable to travel to 
for your study abroad program?  Please pick all that apply from the list below.  
[If a participant needs more information about which countries belong to each 
region the researcher will have this information for the participant as defined 
by IIE Open Doors report.] 
a. Africa 
i. East Africa 
ii. Central Africa 
iii. North Africa 
iv. Southern Africa 
v. West Africa 
b. Asia 
i. East Asia  
ii. South & Central Asia 
iii. Southeast Asia  
c. Europe 
d. Latin America 
i. Caribbean 
ii. Mexico & Central America 
iii. South America 
e. Middle East 
f. North America 
g. Oceania 
 
3. Which country(s) did you study abroad in? 
 
4. Think back to when you were making the decision about where to study 
abroad. Did you consider other countries? 
a. If yes, what were they? 
 
5. What factors contributed to the decision you made to travel to (insert country 
they studied in) country? 
 
6. Out of the factors you just named did any particular factors weigh heavier in 
your decision to study in the country you chose? 
 
7. If you studied abroad again would you use the same factors you indicated 
above or different ones?  Would they be weighted the same or different? 
 
8. If you studied abroad again would you be open to other regions of the world 
that you were not the first time? List using the list of regions in question 2.  
 





10. Did you have a positive experience on your study abroad program? 
 
12. Why didn’t you consider other regions to study abroad in for your program 
such as (researcher names regions they did not identify as comfortable)? 
 
13. If you were to study abroad in a region you did not indicate as comfortable 
would you use the same factors you indicated in Part 1 or would you include 
additional factors in your decision to change the region you study in to one 
you did not indicate as comfortable? 
 
14. Which factor(s) would need to change for you to have picked a different 
region to do your study abroad program in? 
 
15. How do you think your experience would have been different if you had 
travelled to a region you were not comfortable with? 
 






















































My name is Kristy Berg and I am a doctoral student in the Higher Education and Student 
Affairs Leadership program at the University of Northern Colorado (UNC). I am writing 
to tell you about a study I am conducting on your study abroad destination choice; 
research that has been approved by the IRB at UNC. The goal of this study is to find out 
what which reasons U.S. students use to decide on which country to study abroad in over 
another.  
Participation in this study is completely voluntary and will require about 60-90 minutes 
of time for an individual interview. Interviews will be conducted either in-person, over 
the phone, or via Skype; whichever is most convenient for you. Participants are free to 
leave the study at any point.  I am looking to conduct interviews in Fall 2019.  
I greatly appreciate your time given in participating in this research study. Most 
importantly, I believe that this study will result in a better understanding of the choices 
made by students when they are deciding on a location for their study abroad program.  
If you are interested in participating in this study, please reply to this e-mail or feel free to 
use the e-mail address listed below. Please feel free to contact me with any questions or 
concerns you may have about this study! I look forward to hearing from you and moving 
forward with this study.  
Sincerely, 





































CONSENT FORM FOR HUMAN PARTICIPANTS IN RESEARCH 
 
Researcher: Kristy Berg, HESAL program Ph.D. student 
 (email: Berg0333@bears.unco.edu) 
    
Advisor: Eugene Sheehan, Ph.D., Dean, College of Education and Behavioral Sciences 
 (email: Eugene.Sheehan@unco.edu) 
 
The purpose of this research is to better understand the reasons a student chooses to study 
abroad in one destination over another. If you choose to participate in this research, you 
will be expected to participate in an individual interview that will last approximately 60-
90 minutes. The interview will be audio recorded. If you volunteer to participate in this 
study, you will be asked about your thought process in deciding to study abroad in the 
location you chose while you were a student and which reasons in that decision process 
were most important to the decision you made. You will be assigned a pseudonym to 
protect your identity in the final draft of the manuscript if you so desire. 
 
All information you contribute to this research process will be strictly confidential. With 
the exception of the researcher involved in the study, no one will be allowed to see or 
discuss any of the individual responses you provide. Your responses will be combined 
with the other participants’ and shared as findings in this study, or a pseudonym when a 
quote is used. This research will be used in the context of my doctoral dissertation. 
 
Your participation in this study may benefit you by helping you to reflect on the reasons 
you used to decide where you would study abroad and which had the most weight in your 
decision. The benefit to the field is to help institutions to explain the decisions students 
may need to consider to make decisions that are more informed. You may also be able to 
reflect on reasons you may have needed to make a different decision and be open to a 
region of the world you otherwise would not have considered. Risks to you are no greater 
than a typical conversation about your decision-making process while choosing a country 
in which to study abroad. Should you experience any psychological discomfort during the 
research process, please be aware that you are free to refuse to answer any question or 
discontinue the interview at any time. 
 
If you have any concerns regarding selection for this study or how you were treated 
during the research process, please contact Dr. Eugene Sheehan at the University of 
Northern Colorado. 
 
Participation is voluntary. You may decide not to participate in this study and if you 





will be respected and will not result in loss of benefits to which you are otherwise 
entitled. Having read the above and having had an opportunity to ask any questions, 
please sign below if you would like to participate in this research. A copy of this form 
will be given to you to retain for future reference. If you have any concerns about your 
selection or treatment as a research participant, please contact the Office of Research, 







































 Participant Volunteer Form 
Please read this carefully before signing it! Be sure to choose your group format. 
I wish to volunteer to help with the research project known as Reasons in Choosing a 
Study Abroad Destination. I understand that by volunteering, I am signing up to 
participate in: 
• I am a U.S. resident. 
• I attend a regionally accredited institution in the United States. 
• I am between the ages of 19-40. 
• I am working towards an academic degree.  
• Have participated in a study abroad program. 
  
I understand that participation is voluntary, and if chosen to participate, I will receive the 
following benefits: 
• The main benefit of this study for participants is that it may be helpful to reflect 
on the reasons they used to decide where they studied abroad and which perceived 
reasons had the most weight in their decision. 
 
I also understand that my institutional grades will not be directly affected by my 
participation in this research. 
 
___________________________________ ____ ______________________    
(Student Name)     Age* (Date) 
 
___________________________________ ______________________    
(Email)      (Phone Number) 














































Removed from own culture
Not Americanized
Not where everyone else was going
Somewhere that’s going to feel way different
Favorite teacher





English speaking English speaking






































I would say pretty much all of Africa, the continent, was 
off the table. I know that there's different countries that 
are safer than others, but overall pretty sadly corrupt,
I would also add in price, just because I had a friend that 
studied in Central America and she said it was so cheap 
once you got there. Compared to Europe 
I still think I wouldn't consider them, just because from 
what I've seen in the news and from what I've heard 
from friends, even if it's not politically or a government 
situation for a young woman, it is unsafe to travel there 
alone, or with a group 
even places like Morocco where my friends visited, they 
said that they experienced a lot of sexism
I wasn't really considering Central America. I didn't take 
Spanish in high school and I feel like that language 
barrier would have been really scary
I've been to a couple places in Central America
I would feel pretty comfortable going there (Asia)
I would say probably overall, probably uncomfortable, 
just because I've known Brazil and Venezuela in the past 
as not a good place to travel.
Amelia
I wanted to go somewhere that spoke English as a main 
language
I'm definitely more open to going to a country that 
English isn't their primary language now
I think I would be comfortable going to most of these 
except the Middle East. Just the conflict there.
Margo I would be less inclined to go. (Middle East)
I would also want to stay in a place that allows me to 
travel. 
I just said I wouldn't really go to the Mexico Central 
America area because I'm from Dallas and that's really it 
... I mean I've been to Mexico. 
I would be less inclined just because it's something that I 
already experienced
I probably wouldn't go to this region (Central America)
I wanted to see something different. I want to just, I 
don't know, be surprised I guess. The middle east, I'd 
still be a little nervous to go there to be honest with you 
just from news and stuff like that
I've just seen the stories on the news and just things that 
you hear about that region. I think I'd be a little 
frightened and I don't think my parents would let me go 
anyways
Rose
I feel like it'd be cold there. I'm kind of on the fence. 
(Oceania)
I would have to take my head and my heart and I would 
have to use them both
I like to think I'd be more open to it. I feel like I have to 
learn about the place a little bit
Judy
I wasn't uncomfortable going anywhere, but I don't think 
I considered it because of more of a language barrier 
than anything else (Asia)
I think having had the experience myself already and 
knowing a little bit about other cultures, I might take my 
own experience into account more so I guess.
I'm kind of thinking culture and people are cool, 
everything's different. I would love to experience all of 
it. I guess, the only thing that would really make me at 
this point after have gone at all or just in general would 
be political stuff for the United States.
I think I might've been uncomfortable there just in 
knowing how much tension there is between our 
country and there, that area in general. I know that's 
more so like now it has been more exacerbated (Middle 
East)
I guess I would just be in general more open to anything
not a lot of places have great views of the United States, 
but more heightened tension in any area politically 
would I guess, be the real only factor that I would be 









Turkey was in particular turmoil. only because of the 
current events that were happening in Turkey. There 
was a travel warning issued to American citizens not to 
go to Turkey
I think honestly I'd just be more open to any sort of 
study abroad or development abroad now. There's so 
many merits to going abroad. Outside... My major in my 
area of interest that I found that I enjoyed so much that 
just definitely changed my perspective a little.
I think I got a pretty good amount of time in Europe and 
I've never been to Asia and I've always wanted to go.
I didn't have any regions in Africa of interest
I just think if I were to do it again, I started out again, 
that I'd be more open to going anywhere. Not 
particularly holding in on the one program because I 
really enjoyed it, but there's so many different 
opportunities out there
I think if I studied abroad again I would try to go to Asia 
or maybe New Zealand or something. Somewhere real 
far away it might be a lot different culture. Because 
Germany felt really similar in a lot of ways
Jeremy Somalia is probably…I would say not too safe.
a lot of what I do, I go places, it's like, I don't like that 
they don't, they don't do it for me. It's like I'm looking 
for conversations with individual people, finding the 
weirdest, most unique stuff that I haven't ever seen 
before. Figure it out.
. I think I'd pretty much be comfortable with going most 
places in the world, just because that whole getting out 
of the country and thing and then it's like you're getting 
out of that American centric mind frame, further out of 
that Eurocentric mind frame because it's just the whole 
global I-frame I guess
Sudan's got some stuff going on right now that probably 
wouldn't be great
Oh yeah, definitely
Somalia is the one that I've heard the most conflict and 
things going on. It just wouldn't be a study abroad thing. 
Maybe like a charity type thing.
It's kind of, if there is ever anything, it's normally 
Northern Africa because of its affiliation with the Middle 
East and that's I guess not a point in the right direction 
because the Middle East for most Americans is scary... 
everybody thinks it's all a war zone, but in reality it isn’t. 
At least from what I can perceive without further 
research.
Bangladesh and North Korea would be areas of concern 
too.
I would say just about every country in Europe except for 
maybe Turkey because they're doing their stuff right 
now
Turkey is the only one that I have like minor qualms 
about
Venezuela, it would probably be not so good right now
I think you know Haiti would be, and frankly like Cuba, I 
think that there's just a wealth of knowledge that would 
be there that has been lost to a lot of Americans because 
of the embargoes and people not being able to go there
Qatar would be interesting to go to. The UAE, but I don't 
think the UAE would probably be one of the best places 
to go. Other than that Iran, well probably not great right 
now. Saudi Arabia
Irene maybe a little uncomfortable (Middle East)
I don't think I would value much now, other people's 
experiences studying abroad. Now about I have studied 
abroad and traveled to more places on my own, I'm 
more comfortable with going to a new place, 
now, after having the experience in Spain, I think I 
would consider like Peru and some of the other places 
that the university offers, more.
I would also want to go to a part of the world I haven't 
been to at all. I've been to Europe, so I would maybe 
want talk to go to somewhere in Chile, or in Central 
America, something new for myself.
Michelle
never been there. I would love to go there though. 
(Africa)
I think if I go abroad again I would want to seek out a 
place that I'm unfamiliar with.
I think our media has a big part to play in the 
reservations that I and other people may have, but that's 
something that I try to keep in check because a lot of 
those things aren't even accurate depictions of these 
places and so that's something that I try to keep in mind, 
because like the Middle East, that's something that 
previously I would've been like, "Oh boy, I don't know 
about that one," but I think the more that I'm learning 
and the more that I'm understanding the world, and 
especially our media, it's just biased coverage. So, I think 
that's something that could be a hesitation, but I try to 
keep that in check.
Maybe if there was a war in that specific area, maybe I'd 
be like, "Well, maybe we'll go up to a surrounding area," 
but yeah. Other than that I think it's fine (any location)
I want something new. I want something different. I 
want to challenge myself. I think Africa would be fun.
